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THE EFFECTS OF THE STRUCTURED L I STE N I NG ACTI V ITY MODEL 
ON THE LISTEN I NG COMPREHENSI ON OF SECOND GRADE STUDENTS 
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l i s t e n i n g compreh e n s i on aft e r  p ar t i c i p a t i on in t h e  
S t ru c t u r e d  L i st en i n g Ac t i v i ty < SLA> mode l f or i mprov i n g 
l i s t e n i n g comprehens i on .  
Pr i or t o  t re a tmen t ,  t wo expe r i me n t al grou p s  and 
one con t rol group we r e  admi n i s t e re d  the S c i e n c e  
Research Assoc i a t e s '  < SRA> Syr v e y  of Bas i c  Sk i l l s . 
Le ye l 21. L i sten i n g Compre he n s i on Sub t e st to assess 
l i s t e n i n g comp r eh e n s i on ab i l i t i e s .  
Six SLA mode l l e ssons we r e  de s i gn e d  a n d  
adm i n ist e r e d  t w i ce a we e k f or twe n t y  minu t e s  o v e r  a 
t h r e e  we e k  p e r i od. SLA mode l l e ssons f o l l ow f i v e 
sequ e n t i a l  s t ep s : concep t bu i l d i n g ,  l is t e n in g  pu rpose , 
r e adin g or t e l l i n g a p assage , qu e s t i on i n g ,  and 
r e c i t a t i on .  
SRA�s Syrv ey of Bas i c  Skills. Le vel 21. Listening 
Comprehension Subtest was adm i n i s t e r e d  aga i n a f t e r  
t r e a tmen t .  Pre t e s t  and post t es t  r e su l t s wer e  ana l y z ed 
u t i l i z i n g desc r i p t i ve s t a t i s t i c s ,  f r e qu e n c y  
d i s t r i bu t i on s , t -t e st an a l ys i s ,  a n d  Pearson 
corre l a t i on s . 
Overa l l ,  t h e  two exp e r i me n t a l  groups e v i de n c e d  
s i gn i f i c an t ga i n s C p  <.001) o n  p os t t e s t  scores , 
suppor t i ng t h e  h yp o t h e sis t h a t  s t ru c t u r e d  l i s t e n in g  
t rain i ng I mp r ov e s  l i s t e n i n g c omp r eh e n s i on abi l i t ie s .  
Th e c on t ro l group e v i de n c e d  n o  sta t i st i c a l l y  
s i gn i f i can t ga i n s a l so suppor t in g  t h e  h yp o t h es i s .  
Th e SLA mode l p r o v e d  t o  be suc c e ss f u l  i n  i n c r e as i n g t h e  
l i s t e n i n g c omp r eh e n s i on ab l l l t l es o f  t h i s  p opu l a t i on .  
Th e r e su l t s o f  t h e  s t u dy p r o v ide J u s t i f ic a t ion f or 
c on t in u e d  i ns t ru c t i on and r e se arch i n  t h e  area o f  
l i s t e n i n g comp r e h e n s i on i mp r o v eme n t . 
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Impor t an c e  Of Th e St u dy 
Peop l e  use f ou r  bas i c commu n i ca t i on sk i l l s l n  
t h e i r  dal l y l i v es . Th e se sk i l l s ,  re ad i n g , wr i t i n g ,  
speak i n g ,  a n d  l i s t e n i n g ,  are c ompon e n t s  o f  t h e  schoo l 
l an guage art s cu r r i cu l um .  Trad i t i on a l l y ,  l i s t e n i n g h a s  
been t h e  mos t ove r l ooke d  o f  t h e  f ou r  c omp o n e n ts o f  
l an gu age ar t s . Even t h ou gh c h i l dr e n  spe n d  t h e  gre a t e r  
p or t i on o f  e ach day I n v o l v e d  l n  some t yp e  o f  l i s t e n i n g 
act i v i t y ,  most schoo l s f a l l t o  i n c l u de i n t e n t i o n a l 
l i s t en i n g  i n s t ru c t i on i n  th e i r  l an gu age a r ts p rogr ams . 
S i n c e  l i s t e n i n g h ab i t s are ge n e r al l y l e f t  to de v e l op 
n a t u r a l l y ,  man y ch i l dr e n  do n o t  max i m i z e  t h e ir full 
l i s t e n i n g p o t e n t i a l . 
S t a t eme n t  Of Th e Prob l em 
Th i s  s t u dy a t t emp t s  t o  de t e rm i n e i f  purp ose f u l ,  
spec i f i c l i s t e n i n g t ra i n i n g w i l l  r e su l t i n  gr e ate r  
l i st e n i n g c omp r eh e n s i on f or s t u de n t s . 
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Hypoth es i s 
Th e I n t e n t  o f  th i s  stu dy was t o  assess t h e  gr owt h 
o f  l i ste n i n g c omp r eh e n s i on of p r i ma r y  gr ade s t u de n ts 
a f t e r par t i c i p a t i n g ln a l i st en i n g sk i l l s de v e l opme n t  
p r ogr am . T o  accomp l i sh t h i s  goa l t h e  f o l l ow i n g 
h y p o t h e s i s  was t e st ed :  
1 .  Second grade s t u de n ts /  par t i c i p a t i on i n  t h e  
S t r u c t u r e d  L i ste n i n g Act i v i ty C SLA> mode l f or 
de v e l op i n g l lste n ln g  comp r eh e n s i on w i l l  r e su l t I n  
h i gh e r  l i sten i n g c ompreh e n s i on ab i l i t i e s . 
De f i n i t i ons O f  Te rms 
For th e purpose of th i s  s t u dy t h e  f o l l ow i n g  te r ms 
are de f i n e d : 
1 .  L i ste n i n g Sk i l l s :  Th ose sk i I l s  t h a t  i mp r ov e  a 
p e r so n / a  au d i t ory comp r eh e n s i on .  Examp le s  wou l d 
be h e ar i n g ,  p r ocess i n g ,  and e v a l u at i ng :  to 
f i nd t h e  ma i n  i dea ; t o  dete rm i ne a se qu e n c e  o f  
i de as; t o  n ote de ta i l s ; to f i n d me an i n g ;  
to mak e  I n f e r e n c es ; to make J u dgme n ts ; 
t o  r e c ogn i z e c au se and e f f e c t ; a n d  to 
p r ed i c t  ou t c omes. 
2 .  S t ru c t u r e d  L i sten i n g Act i v i ty mode l : A p l an o f  
i n stru c t i o n  t o  i mp r ov e  l i s t e n in g  c omp r eh e n s i o n .  
Th e p l an i n c l u des f l v e bas i c  c ompon e n t s : 
c on c e p t  bu i l d i n g ,  wh i ch i nc l udes r e l a t i n g t h e  
con t e n t  o f  th e l esson t o  the ch i l dr e n / a  p r i or 
k n ow l e dge a n d  expe r i ences to bu i l d u nde rstan d i n g ;  
l i ste n i n g purpose , wh i ch i n c l u de s  p r ov i d i n g a 
mo t i v e for stu dents to e n gage in ac t i v e  l i ste n i n g ;  
r e ad i n g a l ou d , wh i ch i n c l u de s  r e ad i n g or 
te l l i n g a p assage wh i l e u sin g occas i on a l v i su a l 
a i ds t o  h o l d  a n d  f ocus atte n t i o n ;  quest i on i n g ,  
wh i ch i n c l u de s  i nter sp e r se d  c u e s  a t  k e y  p o i n t s  
dur i n g t h e  passage t o  gu i de and d i r e c t  s t u de n t  
t h i nk i n g and e nsu re ac t i v e i n v o l v eme n t ,  a s  we l l  as 
f i n a l  d i scuss i on and eva l u a t ion on t h r e e  l e v e ls- -
1 i t e r a l , i n t e rp r e t i ve ,  a n d  c r i t i c a l ; a n d  
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r ec i t a t i on ,  wh i ch i nc l u de s  sununa r i z i n g or r e t e l l i n g 
t h e  p assage n o t i ng sequ e n c e  o f  i deas a n d  ma i n 
p o i n t s . 
Assump t i on s  
For t h e  purpose o f  t h i s  s t u dy , t h e  f o l l ow i n g  
assump t i on s  a r e  made : 
1 .  The S t ru c t u r e d  L i st e n i n g A c t i v i t y mode l ls a v a l i d  
and re l i ab l e me t h od f or ln s t ruc t l n g a n d  i mprov i n g 
l i s t e n i n g c anp r eh e n s i on .  
2. The i n s t ru c t or s  f or t h e  subje c t s  a r e  exper i e n c e d  
and ab l e  t e ach e r s  wh o w i l l  adh e r e  t o  t h e  S t ructu r e d  
L i st e n i n g Ac t i v i t y mode l wh e n  t each i n g t h e  
exp e r i me n t a l gr oup . 
3. The subje c t s  are f r ee o f  a n y  p h y s i c a l  h e ar i n g 
i mp a i rme n t s . 
De l i m i t a t i on s  
For t h e  purp ose o f  t h i s  s t u dy , t h e  f o l l owin g 
de l i m i t a t i on s  are made : 
1 .  Th e subj e c t s  w i l l  cons i st o f  t h r e e  h e t eroge n e ou s l y  
gr ou p e d  se c o n d  gr ade c l asse s f r om t h e  same sch oo l . 
L i m i t a t i on s  
Conc l u s i on s  dr awn f rom t h e  st u dy a r e  based on t h e  
f o l l ow i n g l i m i t a t i on s . 
1 .  Because t h e  su bje c t s  o f  t h i s  s t u dy we r e  a se l e c t  
gr oup , a n y  c o n c l usions o r  c omp ar ison s wou l d  be 
l i m i t e d  t o  s i m i l ar p opu l a t i on s . 
2. Because t h e  s t udy u sed spe c i f i c t r e a tme n t s  an d 
assessme n t s , an y c o n c l us i on s  or c ompa r i so n s  dr awn 
wou l d  be l i m i t e d  t o  s i m i l ar i n s t ru c t i onal 
c i r cums t ances . 
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Ove r v i ew 
Th i s  research paper i nc l ude s f i v e chapte r s. 
Ch ap t e r  I supp l i es the i mporta n c e  o f  th e stu dy , t h e  
p r ob l em s t a t emen t ,  t h e  h yp o t h e s i s ,  t h e  de f i n i t i on s , t h e  
assump t i ons , t h e  de l i m i t a t i on s , and t h e  l i m i tat i o n s. 
Chapte r I I  supp l i es a rev i ew o f  r e l e v a n t l i te r atu r e . 
Ch ap t e r I I I  supp l i es de ta i l s  o f  t h e  r e search des i gn. 
Ch ap ter I V  supp l i es the data a n a l y s i s .  Ch ap t e r  V 
supp l i e s  t h e  swmnary an d r e comme n da t i on s  f or f ur t h er 
r e se ar ch and pract i c e .  
CHAPTER I I  
REV I EW OF REVELANT L I TERATURE 
Many researc h e rs have re J e c t ed l i s t e n i ng as t oo 
c omp l ex t o  become a d i s t i n c t  subJ e c t  o f  s t udy 
< St ro t h e r , 1987 > . Bec ause l i s t e n i n g l s  su ch a 
c omp l i ca t ed p roc ess , e du c a t ors are k ep t  f r om 
I mp l eme n t i n g l i s t e n i ng t ra i n i ng as a d i r e c t  subje c t  i n  
t h e  c l assroom . Th ree f ac tors f ou n d  to be assoc i ate d 
w i t h  t h i s  l ac k  o f  d i re c t  i n s t ruc t i on w i l l  be re v i ewe d . 
Th ese f ac to r s  I n c l u de : a l ac k  o f  c on s i ste n t  de f ln itions 
a n d  te rm i n o l ogy ; a l ac k  of i n stru c t i on a l mate r i a l s a n d  
e v a l u at i on me asu r e s; and a l ac k  o f  ade quate te ach e r  
t r a i n i n g a n d  tr a i n i n g mater i a l s .  
Accord i n g to th e l i te r atu r e , o n e  f ac tor 
I n f l u e n c in g  d i r e c t  i n struc t i on i n  l i ste n i ng l s  a ne e d  
f or spec i f i c  t e rm i n o l ogy . C l ear de f i n i t i on s  wou l d  make 
i t  e as i e r t o  i so l a t e  exac t l y wh at sh ou l d  be tau gh t .  
Wh e n  r e v i ew i n g t h e  ar t i c l es i n  Du k e r /s "L i s t e n i ng 
B i b l i ograph y " , i t  l s  appar e n t  t h at t h e r e  are man y  
d i f f ere n c e s  i n  t h e  use o f  te rms . Th e ge n e r a l pub l i c/a 
de f i n i t i on o f  l i s t e n i n g m i gh t  be "t o g i ve atte n t i on 
w i th t h e  ear f or t h e  purp ose o f  h e ar i n g " , yet B r own 
< 1 967> wr i te s  of a mor e  h o l i st i c de f i n i t i on i n c l u d i n g  
re c ogn i z i ng a n d  i n terp r e t i n g spok e n  symbo l s  wh i ch l s  
re f e r r e d  t o  as au d l n g .  
6 
7 
Re ach i n g a de f i n i t i on o f  l i s t e n i n g ls d i f f i cu l t 
because l i s t e n i n g l s  a c omp l ex and h i gh l y  v ar i ab l e  
p r o c e ss , depe n d i n g on wh a t  we l i s t e n  t o  and why we 
l i s t e n  t o  i t  < St ro t h e r > .  For i nstru c t i on a l purpose s , 
l i s t en i ng can be separ a t ed Int o t h r e e  con s t i t u e nt 
par t s--acu i t y ,  d i scr i m i n a t i on ,  an d comprehen s i on . 
Acu i t y wou l d  be s i mp l y  hear i ng or rec e i v i n g i npu t ;  
dls c rlmlnat i on wou l d  be de t e rm i n i ng l i k e n e sses a n d  
d i f f e r e nc e s  ln sou n ds . Comp r eh e n s i on It se l f can be 
subd i v i ded i n t o  t h r e e  cogn i t i ve l ev e l s-- l i t e r a l , 
i n t e rp r e t i v e ,  and c r i t i ca l . L i t e ra l c omp r eh e ns i on i s  
f a c t u a l reca l l o f  wh a t  a sp eaker say s ; i n t erp re t i v e 
c omp r eh e n s i on r e qu i re s  t h e  l is t e n e r  t o  de t e rm i n e  a 
r e l a t i on sh i p amon g  f ac t s  p r e se n t ed; and c r i t i c a l  
l i s t e n i n g I n v o l v e s  e v a l ua t i n g a n d  making judgments 
abou t wh at l s  h e a r d  < Tu t l o ,  197 7 > .  For t h e  purposes o f  
t h i s  s t u dy , l i s t e n i n g comp reh e n s i on w i l l  be t he f oc u s . 
Becau se o f  t h e  c omp l ex i t y o f  l i st e n i n g sk i l l s 
de v e l opmen t , i t  wou l d  seem t h a t  a scope a n d  sequ e n c e  
c on t i nuum wou l d  b e  n e cessa r y  t o  i n su r e  growth l n  
l i s t e n i n g c omp r eh e n s i on sk i l l s such as t h ose i nc l u de d  
ln t h e  de f i n i t i on s  o f  t e rms . 
Th e r e  h av e  been a f ew a t t emp t s  a t  spec i f i c  
i n s t ru c t i on I n  l i s t e n i n g c omp r eh e n s i on .  Pearson a n d  
F i e l d i n g < 1 982> c i t ed se v e r a l expe r i men t s  i n  t h e i r  
ar t i c l e ,  " Research Updat e :  L i s t e n i n g Comp reh e n s i on" . 
For i n s t an c e , K l e i n  a n d  Schwar t z  < 1 977 > t r a i n ed second 
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and t h i r d gr ade s t uden t s  i n  e i t h e r  aud i t or y sequ e n t i a l  
memory or su s t a i n ed att e n t i on t o  a t ask . Th e se 
s t u de n t s  sh owed s i gn i f i cant ga i n s I n  au d i t ory 
sequent i a l  memo r y .  W i edne r  < 1 976 > n o t ed ga i n s i n  
f ou r t h  grade s t u de n t s '  l i s t en i ng c omp r eh e n s i on scores 
wh e n  t h e  t each er r ead l i t er a t u r e  t o  t h em f or t e n  
m i nu t es e very day . Ken n e dy a n d  We en er < 1 973> t r ain ed 
t h i r d gr ade s tuden t s  i n  e i t h er v i su a l or aud i tor y  c l oz e  
t ra i n i n g wh i ch s i gn i f i c an t l y  i mpro v ed t h e i r l i s t en i n g 
comprehen s i o n .  Ke i s l er and S t e r n  (1 96 9 >  f ound t h a t  
k i n de r gar t en ch i l dr en p r of i t ed f rom speak i n g r e l e v an t 
words ou t l oud i n  p r ogrammed i n s t ru c t i on de s i gn e d  t o  
t e ach l i s t en i n g comprehens i on . G l e n n  and Har t z e l l  
< 1 978 ) f ou n d  t h a t  second gr ade r s  wh o l i s t e ned t o  a 
spe ech a n d  t h e n  repor t ed on i t  ora l l y  h ad be t t e r  r e ca l l 
t h an a gr oup wh o ju st l i s t en ed t o  t h e  spe e ch . 
Th i s  gr ou p of stud i es i nd i c a t es t h a t  l i s t e n i n g 
t r a i n i n g ac t i v i t i es do ben e f i t  c o mp r eh e n s i on. Du r k i n  
< 1 978- 79 > p o i n t ed ou t t h a t  we sh ou l d p r ov i de ch i l dre n 
w i t h  i n nume r ab l e oppor t u n i t i es t o  l ea r n  h ow t o  p e r f or m  
v ar i ou s  c omp r eh e n s i on sk i l l s i n  bo t h  r e ad i n g  and 
l i s t e n i n g .  Ye t , poss i b l y s t emm i n g  f rom the ac t i v i t i e s 
app roach o f  t h e  se v en t i es ,  t h e  f ew r e c omme nde d  
i ns t ruc t i on a l s t r a t eg i es ava i l ab l e  f or t e ach i ng 
l i s t e n i n g sk i l l s t en d  to be game or ac t i v i t y s t y l e  
l essons. These l essons o f t en f a l l t o  r e cogn i z e 
i mp or t an t e l e men t s  su ch as f ocused t h i n k i n g, h i gh e r  
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level s t ructured ques t i oning, gu i ded feedback and 
self-respon sibility <Choa t e  & Rake s, 1 987 > . Th ere ls 
st i ll a n e ed for sequenced and s t ruc tured programs in 
teaching liste n i ng to Improve compre h e n s i on, so t hat 
classroom teachers can make u s e  of these programs on a 
regular basis. The listening skills defined in Chapt er 
I are skills that are already being u se d  by classroom 
teachers in th e i r  reading compre h e n s i on programs. They 
can be ordered from s i mple to complex and used 
regularly to evalu ate and assess growth in both read i ng 
and listen i ng comprehen sion instruct i on. 
Even if te achers wanted to i nclude more listening 
skills i nstruc t i on t o  improve comprehens i on, they would 
be hindered by an i nsuff i cient supply of mater i als and 
i nstrumen t s  t o  gu i de t hem. ult ls not uncommon to find 
langu age arts textbooks wh i ch do not i nclude any more 
than a few pages concern i ng the: area of listening11 
<Landry, 1 972 > . 
Furthermore, educators h ave always wanted t o  be 
able to mea sure and evalu ate the are as which are a part 
of th eir school programs. I ndeed, w i th today's 
accou n tab i l i t y  dr i ve, instructors have to be able to 
evalu ate and prove the impor t ance of wh at they t each. 
Yet, there are few standard i ze d  instruments available 
to evalu ate l i s t en i ng. According t o  the 1987 Bu rro ' s 
Me n t al Measurements Ye arbook, there are only t wo t ests 
on listening comp r ehen sion that a r e  u s e d  f r equ ently in 
th e pr i mary grades. The se are The Informal Listening 
Comptehenslon Inventory wr i tte n  by Su san Hohl and B .  
Ch e n ey Edwards, publ i shed by Educational Publ i sh i ng 
Serv i ce, Incorporated, and The Listening For Meaning 
..tJult written by M . A. Br i mer, published by Educat i onal 
Evaluation En terprises, England. Ne i ther test ls 
standard i zed. Con sequ ently, i nformal ch eck l i sts and 
tests created by classroom teachers are currently the 
most util i ze d  evalu at i on measures. 
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It could also be that many te achers do not prov i de 
spec i f i c  i n struct i on in l i ste n i ng becau se they did not 
rece i ve adequate tra i n i ng i n  this vital area. Numerous 
te ach er tra i n i ng i n st i tut i ons do not emph as i ze the 
teaching of l i ste n i ng sk i lls i n  th eir langu age arts 
courses <Kellogg 1 967> . Kellogg part i c i pated i n  one of 
twe nty-seven rese arch projects funded by the U. S .  
Off i ce of Educat i on i n  study i ng f i rst grade read i ng and 
langu age arts methodolog i es. He fou nd th a t  f i fty 
te achers selected for the study, because of the i r  
teach i ng competency and the i r  u se of a trad i t i onal 
language arts program and the langu age exper i ence 
approach program, Included l i ttle d i rect In struct i on i n  
l i sten i ng sk i ll developmen t .  Th ese teachers were 
Judged to be typ i cal of th e best elementary teachers 
across th e nat i on. Kellogg also noted th at language 
arts textbooks u sed lo language arts courses ofte n 
i ncluded only a few pages concern i ng t he are a of 
l i stening. 
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In a more ex t ens i ve s t u dy, Brown < 1 967 > ana lyzed 
language arts s t udent text books for grades three to six 
regard i ng l i s t en i ng Instruction con tent .  The study 
i ncluded f i f t y-four tex t books from fourteen d i fferent 
ser i e s. Th e qu an t i ty of lis t ening conte n t  was me asured 
by t he number of lessons and the number of pages. 
L i s t ening i nstruction was found ln only . 63% of t he 
lessons and . 57% of t he pages. Some of t he goals of 
t h e  lessons wh i ch did appear were: to emphasize 
reasons for carefu l l i st ening; t o  l i sten for facts and 
i nferences; to f lnd answers t o  spec i fic ques t i ons; to 
l i sten to determ i ne the reason why; for se quence of 
i deas; to follow d i rect i ons; and to show cour t e sy in 
l i s t en i ng. These l i s t en i ng sk i lls resemb le t hose· 
def i ned ln Ch apter I .  Whi le Brown d i d  not assess the 
effec t i veness of t hese sk i lls wit h  rela t i on to 
l i s t en i ng comprehension, t he curren t study attempts to 
do so. Brown also no t ed tha t no t any t ype of l i sten i ng 
act i v i t y  appe ared more t hat e i ght t i me s  i n  any one 
t ext book. 
Wh i le bo t h  of these stud i es prov i de comprehensive 
i nforma t i on on t e acher tra i n i ng and th e ava i lab i l i ty of 
mater i als, t h ey are qui t e  dated. Th i s  fact furth er 
supports th i s  author�s pos i t i on th a t  add i t i onal 
re se arch ls v i t al. 
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Rese arch s t ud i e s concer n i n g d i r e c t  l i s t e n i n g 
t r a i n i n g t e n d  t o  sh ow t h a t  t h i s  i n s t ru c t i on has a 
p os i t i v e i mpac t o n  ach i e v eme n t ,  bu t o n c e  aga i n  t h e r e  l s  
a p auc i t y o f  r e c e n t r e search . For examp l e ,  i n  a broad 
demon s t rat i on s t u dy comp l et e d  by Penf i e l d  a n d  
Marascu i l o ( 1970) t h e  f o l l ow i n g  que s t i on s  we r e  
i n v e s t i ga t ed : I s  i t  p oss i b l e t o  t ra i n  s t u de n t s  t o  
become be t t e r  l i s t e ne r s? A t  wh a t  gr ade l e v e l l s  
t r a i n i n g mos t e f f e c t i v e ?  I s  t h e r e  a p ar t i cu l ar orde r  
i n  wh i ch l i s t e n i n g sk i l l s a r e  l e a r n e d? 
S t u de n t s  f rom grade s  two , f i v e , e i gh t , a n d  e l e v e n  
se r v e d  a s  subje c t s . A t es t  based on e l e v e n  
comp reh e n s i v e l an guage sk i l l s a r r a n ge d  i n  a h i e r archy 
f rom s i mp l e  to c omp l ex was de v e l ope d  a n d  adm i n i s t e r e d  
as t re a t me n t .  Th e au t h or s  f ou n d  t h a t  t r a i n i n g was mos t 
eff e c t i ve a t  grade s  two a n d  f i v e ,  w i t h  mu ch l e ss i mp ac t  
a t  grades e i gh t  a n d  e l e v e n .  I t  app e a r e d  t h a t  by t h e  
t i me s t u de n t s  r e ac h e d  t h e  i n t e rmed i a t e  gr ade s  t h e y  
a l �e ady possessed man y o f  t h e  sk i l l s i so l a t e d  f or t he 
s t u dy . W i t h  r e ga r d  t o  a h i e r a r c h y  o f  l i s t e n i n g sk i l l 
de v e l opme n t ,  i t  aga i n  appeared mos t  d i sc e r n ab l e at 
gr ade s  two and f i v e .  Th i s  par t i cu l ar s t u dy suppor t s  
t h e  n e e d  f or l i s t e n i n g sk i l l  de v e l opme n t  I n  t h e  p r i mary 
grade s . 
E l i zabe t h  Th orn C 1 968> exp l o r e d  t h e  e f f e c t s  o f  
l i s t e n i n g i n s t ru c t i on on ach i e v eme n t o f  f i r s t  grade 
s t u de n t s . Th e au t h or de v e l op e d  h e r  own i n s t r u c tion a l 
p r ogr am t o  be used w i t h  t h e  expe r i me n t a l group . 
Ach i e veme n t I n  l i s t e n i n g was me asu re d  at bo t h  t h e  
beg i n n i ng and e n d  o f  t h e  f l rst gr ade y e ar . A 
d i f f e r e n c e  o f  l i s t e n i n g ach i e v eme n t  was f ou n d  t o  be 
s l gn l f  l can t C p  <. 003 > be twe e n  t h e  e x p e r i me n ta l  and 
c on t ro l  gr oups. Th e r e f or e , Th orn c o n c l ude d that th e 
l is t e n i n g c omp r e h e ns i on o f  f i r s t  gr ade s tu de nts of the 
t ype used I n  h e r  study c ou l d  be i mp ro v e d  by a p rogram 
o f  d i r e c t  I ns t ru c t i on i n  l i s t e n i n g .  
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Ch i l de r s  ( 1 970 ) con duc ted a stu dy sim l l i ar t o  
Th o r n �s u s i n g grade l e vels f ou r  t h rou gh s i x . Th e 
exper i me n t a l gr ou p s  re c e i v e d  I n s t ruct i on u s i n g t he 
Sc i enc e  Re se a r ch Assoc i a t es C SRA > L i s t e n i n g Sk i l l  
Bu i l de r  p r ogram. S i gn i f i cant d i f f e r e n c e s  be twe e n  
exper i men t a l a n d  c on t ro l  gr oup s  we r e  f ou n d  w i t h  f ourth 
and f i f t h gr ade s t u de n t s  C p  < . 05 >  a n d  w i th s i x th grade 
s t u de n t s  C p  < . 01 > .  
Rese arch se ems t o  subs t ant i a t e  t h a t  l i s t e n i n g 
ab i l i t y  can be c ha n ged t h r ou gh d i r e c t i n s t ru c tion . 
Howe v e r , t h e r e  l s  a de ar t h  o f  r e c e n t r e search . Th i s  
l i t e r a t u r e  r e v i ew f ou n d  l is t e n i n g i n s t ruction t o  be a 
p r i or i t y i n  th e s i x t i e s ,  bu t n o t  so i n  t h e  e i gh t i es .  
Th e r e  l s  a n e e d  f or mor e  cu r r e n t  r e se arch , especial l y  
a t  t h e  p r i ma r y  l e v e l , c o n c e r n i n g i n s t ru c t i ona l 
p r ac t i ce s  f or t each e r s . Mos t o f  t h e  r esearch studies 
exam i ned f or t h i s  r e v i ew we r e  based on e v a l u a t i ons and 
p r ogr ams that we r e  de s i gn e d  by t he i r  r e sp e ctiv e 
au t h o r s . Progr ams i n  d i rec t l i s t e n i n g i n struct i on 
app r op r i a t e  a t  e ach gr ade l e v e l n e e d  t o  be de sign e d . 
Teach e r  t r a i n i n g p r ogr ams and mor e  e v a l u a t i on me t h ods 
t o  de t erm i n e  l i s t e n i n g ab i l i t i e s  shou l d  a l so be t h e  
f oc u s  f or f u t u r e  r e search . 
Su nmar y  
I t  l s  l i k e l y  t h a t  l i s t e n in g  c ompreh e n s i on can b e  
i n c r e ased t h r ou gh d i r e c t I n s t ruc t i on • .  Howe v e r , 
spec i f i c  l i s t e n i n g t r a i n i n g l s  c u r r e n t l y  n o t  par t o f  
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mos t  sch oo l c u r r l cu l ums . 
be re l a t e d  t o  t h i s  are : 
Some f ac t or s  t h a t  appear t o  
l ac k  o f  cons i s t e n t  de f i n i t i on s  
or t erm i no l ogy ; l ac k  o f  i n s t ru c t i on al ma t e r i als and 
e v a l u a t i on measu r e s ; and l ac k  o f  ade qu a t e  t e ach e r  
t r a i n i n g a n d  t r a i n i n g ma t er i a l s .  Th is au t h or s e e s  t h e  
n ee d  f or i n s t r u c t i on a l ma t e r i a l s  a s  t h e  mos t c r u c i a l  
f ac t or . Th i s  s t u dy bu i l ds on t h e  r e la t i on sh i p  o f  
r e ad i n g an d l i s t e n i n g c ompr eh e n s i on sk i l l s a n d  t h e ir 
i n t e rchange ab l e u se i n  i ns t ruc t i on a l p r ogr ams . Th e 
l i s t e n i ng sk i l l s de f i ne d  i n  Ch ap t e r  I p r ov i de a bas i s 
f or de v e l op i n g a seque n t i a l  p rogr am t o  t e ach l i s t e n i n g 
c omp r eh e n s i on. I n s t ru c t or s  can u se a syst emat i c p l an 
t o  mov e  f rom s i mp l e  t o  more d i f f icu l t  sk i l l s .  Th e 
S t ru c t u r e d  L i s t e n i n g Ac t i v i t y mode l used i n  t h i s  
r e se arch des i gn l s  r e p r esen t a t i v e o f  t h is approach. · 
CHAPTER I I I  
RESEARCH DES I GN 
For t h e  p u r pose of t h i s  s t u dy , de t a i l s  of t h e  
research des i gn w i l l  b e  d i v i de d  i n t o  t h e  f o l l ow i n g  
c a t e gor i es :  p opu l a t i on ;  t re a tme n t ;  an d i n s t rume n t a t i on .  
Popu l a t ion 
Th e p opu l a t i on cons i s t e d o f  t h r e e  second gr ade 
c l assr ooms f r om t h e  same schoo l d i s t r i c t a n d  w i t h i n  t h e  
same schoo l bu i l d i n g .  Th e c l assrooms a r e  
h e t er o ge n e ou s l y gr oup e d . Th e t h r e e  second gr ade 
c l asse s we r e  r a n domly ass i gn e d  t o  be c ome e i t h e r  t h e  
expe r i me n t a l  group < n =36 > or t h e  c o n t rol group < n =1 9> . 
Th e subj e c t s  we r e  n o t  r e gu l ar l y  exposed t o  
s t ru c t u red l i s t e n i ng comp r e he ns i on l e sson s p r i or t o  t h e  
s t u dy , as i de f r om occas i on a l l i s t e n i n g sk i l l  
wor k shee t s , i n c l u de d  w i t h  t h e  basa l r e ad i n g ser i e s .  
Th e t e ac h e r s  i n vo l v e d  i n  th e exp e r i me n t a l s t u dy 
we r e  a l l t e n u r e d  a n d  have bee n  t e ach i n g f or a p e r i od of 
twe n t y - on e  t o  twe n t y - se v e n  y e a r s . Th e au t h or c on du c t e d  
t r a i n i n g sess i on s , in t e r v i ews , a n d  obse r v a t i ons t o  
i n su r e  t h a t  c o n s i s t e n c y  wou l d  ex i s t w i t h  i n struc t i on a l 
de l i v e r y . Th e r e  was n o  r e ason t o  be l i eve t h a t  t h e  
t e ach i n g e f f ec t i v e n e ss o f  t h e  i n s t ru c t or s  i n vo l v e d  i n  
t h e  exper i me n t  wou l d  d i f f e r  mark e d l y  du r i n g t h e  s t udy . 
1 5  
Tre atment 
Th e t r e a t me n t  adm i n i s t e r e d  t o  t h e  exp e r i me n t a l  
group s  was Th e S t r u c t u red L i s t e n i ng Ac t i v i t y mode l 
de s i gn ed by Dr . Joyce Choa t e  a t  Nor t h e as t  Lou i s i an a  
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Un i v e rs i t y , Mon r o e , Lou i s i an a , and Dr . Th omas Rak e s  a t  
Memph i s  St a t e  Un i v e r s i t y , Memph i s ,  Te n n e ssee < 1 987 > . 
Th e SLA mode l h as f i v e seque n t i a l  s t eps: 
1 .  Concep t bu i l d i n g i n c l udes r e l a t i n g t h e  c on t e n t  o f  
t h e  l e sson t o  t h e  ch i l dre n 's p r i or k n ow l edge and 
e xp e r i e n c e s  to bu i l d u n de r s t an d i n g .  
2 .  L i s t e n i ng p u rpose i n c l u de s  p r ov i ding a mo t i v e f or 
s t u de n t s  t o  e n gage i n  ac t i v e l i s t e n i n g .  
3 .  Read i n g  a l ou d  i n c l u de s  r e ad i n g or t e l l i n g a 
passage wh i l e us i n g occas i on a l v i su a l a i ds t o  
h o l d  a n d  f oc u s  a t t e n t i on . 
4 .  Qu e s t i on i n g i n c l ude s I n t e r sp e r s e d  c u e s  a t  ke y 
p o i n t s  du r i n g t h e  p assage t o  gu i de a n d  d i r e c t  
s t u de n t  t h i n k i n g  and e n su r e  a c t i ve I n v o l v eme n t ,  
as we l l  as f i n al d i scu ss i on a n d  e v a l u a t i on on 
t h r e e  l e v e l s- - l i t e r a l , i n t e rp r e t i v e ,  a n d  
c r i t i c a l . 
5. Rec i t a t i on I n c l u des h av i n g t h e  s t u de n t s  su mmar i z e 
or r e te l l t h e  passage n o t i n g sequ e n c e  o f  i deas 
an d ma i n  p o i n t s . 
Th e expe r i me n t e r  r ep l i ca t e d  t h e  mode l , de s i gn i n g 
or i g i n a l  ma t e r i a l  f or a l l SLA s t ep s  excep t t h e  o r a l 
passage s , i n  wh i ch ch i l dr e n ' s  l i t e r a t u r e  was ta i l ored 
to f l t  t h e  n e e ds. Th e " Cu r i ou s  Ge o r ge " ser i es o f  book s 
wr i t t e n by Marga r e t  a n d  H .  A .  Rey we r e  adap t e d f or o r a l 
u se and v i su a l a i ds we r e  a l so de s i gn e d  < Append i x  A > . 
Qu e s t i on s  on t h r e e  l e v e l s :  l i t e r a l ;  i n t e r p r e t i v e ;  and 
c r i t i ca l  we r e  a l so de s i gn e d  to be i n t e r sp e r se d 
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t h r ou gh ou t t h e  l e sso n s  t o  f ocus a t t e n t i on and t o  e n su r e  
ac t i ve i n v o l v emen t . Que s t i on s  o n  t h e  t h r e e  l e v e l s we r e  
a l so des i gn e d  t o  gu i de f i n a l  d i scu ss i on a n d  e va l ua t i on 
o f  passage s . S i x  l essons wer e  p r ov i de d  w i t h  exp l i c i t 
adm i n i st ra t i on p rocedur e s , i n c l ud i n g a scr i p t ed 
d i a l ogue f or t e achers to be f o l l owed exac t l y  i n  orde r  
t o  prov i de t h e  mos t  s i m i l i ar t re a tme n t  p oss i b l e 
CAppen d i x  B > . The s i x  l esso n s  we r e  g i v e n  over a t h re e  
we ek p e r i od u s i n g two twe n t y  m i n u t e  l esso n s  p e r  we e k . 
Instrumentation 
Sc i e n c e  Research Assoc i a t e / a  Survey o f  Basic 
Skills. Lev e l 21. L i s t e n i n g Comprehen s i on su btest was 
t h e  s t andar d i z e d  t e s t i n g i n s t rume n t ch ose n because i t  
asse sse s t hose sk i l l s t ar ge t e d by t h e  SLA model as 
u se f u l t o  i mp r ov i n g l i s t e n i n g c omp r eh e n s i on .  Th e SRA 
L i s t e n i n g Comp r e h e n s i on t e s t  was adm i n i s t e r e d  pr i or t o  
t r e a tme n t . Th e twe n t y - t h r e e  i t em i n s t rume n t me asu r e s  
ab i l i t y  t o  i de n t i f y t h e  c or r e c t  i l l u s t r a t i on f or a wor d 
or s i t u a t i on i n  a se n t e n ce or a passage p r e sen t e d  
ora l l y .  
Th e t e s t i n g i n s t rumen t cov e r s  c omp r eh e ns i on sk i l l  
c a t egor i es t h a t  are bo t h  l i t e r a l a n d  i n f e r e n t i al .  Th e 
e l eme n t s  o f  l i t e r a l c ompreh e n s i on f ocused on are : 
u n de r s t an d i n g  d i r e c t i on s , gr asp i n g de t a i l s ,  and 
sequ e n c e  o f  i de a s . Th e e l eme n t s  o f  i n f e r e n t i a l  
c omp r e h e n s i on f ocused on are : recogn i z in g  ma i n i dea, 
cause and e f f e c t , charac t e r  emo t i on ,  dr aw i n g  
c o n c l u s i on s , a n d  p r e d i c t i n g ou t c ome s . 
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Th e SRA Listening Comprehension subtest. Le v e l 21, 
was adm i n i s t e re d  aga i n  a t  the c omp l e t i on o f  t h e  
t re a tme n t  p rogr am . 
T o  assess d i f f e r e n c e s  o f  t h e  p r e t e s t  a n d  p os t t e st 
r e su l t s f r om bo t h  t h e  exp e r i me n t a l  a n d  c on t ro l  gr oup s , 
t h e  f o l l ow i n g  s t a t i s t i c a l  p r ogr ams we r e  c ompu t e d :  
descr i p t i ve s t a t i s t i cs ,  f requ e n c y  d i s t r i bu t i on s , t - t e s t  
an a l ys i s ,  a n d  Pe a r son corre l a t i on s . Th e a n a l y s e s  are 
de l i n e a t e d  l n  the f o l l ow i n g c h ap t e r . 
CHAPTER I V  
DATA ANALYSIS 
S t a t i s t i ca l  a na l ys i s procedu r e s  we r e  condu c t e d  a t  
t h e  c ompu t i n g f ac i l i t i es a t  Eas t er n  I l l i n o i s  Un i ve rs i t y  
and e n t a i l e d t h e  u se of se l e c t ed p r ograms c on t a i n e d  
w i t h i n  t h e  S t a t i s t i c a l  Pack age f or t h e  Soc i a l Sc i e n c e s  
C SPSSX > . Th ese i n c l u de d :  d i sc r i p t i v e s t a t i s t i cs ,  
f re qu e n c y  d i s t r i bu t i on s , t - t es t  an a l y s i s ,  a n d  Pearson 
c o r r e l a t i o n s . 
Descr i p t i v e s t a t i s t i cs we r e  c ompu t e d  on t h e  
Sc i e n c e  Research Assoc i a t e s /  < SRA > L i st e n i n g 
Comp r eh e n s i on t e s t i n g i ns t rume n t .  Th e p r e t e s t  a n d  
p os t t es t  o f  t h e  exper i me n t a l  gr oup < Table 1 >  repor t the 
me an , med i an ,  mode and s t andard de v i a t i on .  Th e me an 
was 1 8 . 1 9 f or t h e  p r e t e s t  a n d  20 . 1 6  f or the posttes t 
i n d i c a t i n g s i gn i f i c an t ga i n s .  
TABLE 1 
DESCRIPT I VE STATISTICS OF THE PRETEST AND POSTTEST 





1 8 . 1 9 
2 0 . 1 6  
MED I AN 
1 8 . 50 
20 . 00 
MODE 
1 7 . 00 
2 1 . 00 
STANDARD DEV I ATION 
2 . 16 
1 . 82 
Descriptive s t atist ics for both t h e  pretest and 
p os t t e s t  o f  t h e  c on t r o l  gr oup <Table 2> report the 
mean , me d i an ,  mode , and s t andard dev i a t i on .  A l t h ough 
ga i n s be t ween scores are evident, they are not as 
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marked as t h e  ga i n s e v i de n c e d  b y  t h e  expe rime n t a l 
gr oup . 
TABLE 2 
DESCRIPTIVE STATISTICS OF THE PRETEST AND POSTTEST 





1 8 . 42 
1 9 . 2 1 
MED I AN 
1 9 . 00 
20 . 00 
MODE 
20 . 00 
2 1 . 00 
STANDARD DEVIATION 
2 . 69 
2 . 52 
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Frequ e n c y  d i st r i bu t i on s  we r e  emp l oy e d  on t h e  SRA 
L i s t e n i n g c omp r e h e n s i on t est i n g Ins t rumen t .  Th e 
d l s t r l bu t l on s  we r e  used t o  report r a n ge , f r e qu e n c y ,  a n d  
p e r ce n t age s o f  s c o r e s  on t h e  p r e t e s t  a n d  pos t t e s t  of 
both t h e  expe r i me n t a l  group < n =36> a n d  c on t r o l  group 
< n =1 9> . 
Th e p e r ce n t age of scores on t h e  expe rime n t a l  
gr oup p r e t e s t  < Tab l e 3 >  sh ow a n orma l d i s t r i bu t ion wit h  
47 . 3% o f  sc o r e s  c l u s t e r e d  arou n d  t h e  me an o f  1 8. 19 .  
TABLE 3 
DISTRIBUTION OF PRETEST SCORES 




2 1  
20 
1 9  
1 8  
1 7  
1 6  
1 5  
1 4  
1 3  


















1 9 . 4  
1 3 . 9  
1 6 . 7  
5 . 6 
25 . 0  
5 . 6  
8 . 3  




The p e r c en t age o f  scor e s  on t h e  exp e r i me n t a l group 
p os-t t e s t  < Tab l e 4 >  sh ow a n e ga t i ve skewn ess w i t h  47 .3% 
o f  t h e  scores abov e t h e  me an o f  20 . 16 a n d  c l u s t e r e d  t o  
t h e  h i gh e r  e n d  o f  t h e  d i s t r i bu t i on .  
TABLE 4 
DISTRIBUTION OF POSTTESI SCORES 



























* Poss i b l e v a l u e  o f  23 
PERCENTAGE 
1 6 . 7  
2 . 8  
27 . 8  
1 1 . 1 
25 . 0  
11 . 1  
2 . 8  





Th e d i s t r i bu t i on measu r e s  i n  Tab l e s 3 a n d  4 
i n d i c a t e  s i gn i f i ca n t d i f f e r e n c e s  be twe e n  t h e  p r e t e s t  
a n d  p o s t t es t  r e su l t s .  
Th e p e r c e n t age s o f  scor e s  on t he c on t r o l  gr ou p 
p r e t es t  < Tab l e 5 >  sh ow a d i s t r i bu t i on w i t h  26 . 9% o f  t h e  
scor e s  c l u s t e r e d  a r ou n d  t h e  me an o f  18 . 42 .  
TABLE 5 
DISIRIBUTION OF PRETEST SCORES 









1 6  
1 5  
1 4  
1 3  














* Poss i b l e v a l u e o f  23 
PERCENTAGE 
0 
5 . 3  
1 0 . 5  
3 1 . 6  
1 5 . 8  
5. 3 
1 5 .8 
0 




Th e p e r c e n t age s of scor e s  on t h e  c on t ro l  gr oup 
p os t t e st show a d i str i bu t i on w i th 26.3% of t h e  scores 
c l ust ered a r ou n d  t h e  me an, 26.4% o f  t he sc ores be l ow 
t h e  mea n ,  and 47.4% o f  t h e  score s  abo v e  t h e  mean . 
TABLE 6 
DISTRIBUTION OF POSTTEST SCORES 




2 1  
20 
1 9 
1 8  
17 
1 6  
1 5  
14 
1 3  














* Poss i b l e  valu e  of 23 
PERCENTAGE 
0 
15 . 8  
31 . 6  
1 0 . 5  
5 . 3 
10 . 5  
5.3 
5 . 3 





Ga i n  scores wer e  e v i de n t  be twe e n  t h e  c on t r o l  
gr oup ' s  p re t e s t  and p os t te s t ,  bu t were n o t  
s t a t i st i c a l l y  s i gn i f i can t . 
Gain s migh t be a t t r i bu t e d  t o  ma t u r a t ion and 
con t i nu i n g Ins t ru c t i on du r i n g t h e  t i me be tween the 
p r e t est and p o s t t e s t . Gains c ou l d  a l so be a t t r i bu t ed 
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t o  t h e  m i n i ma l  l apse t i me be t we e n  p r e t es t  and p os t t e s t , 
a l t h ou gh r e se a r ch c omp l e t e d  by Ebb i n ghau s  < 19 1 3> on 
l i s t e n i n g and f or ge t t i n g de n o t e s  t h a t  mos t i n f orma t i on 
l s  f orgo t t en w i t h i n  t h e  f i rs t  t h r e e  wee k s  a f t e r  
I n i t i a l l y  h e a r i n g i t .  
T- t es t  an a l y s i s  was t h e n  emp l oy e d  t o  r epor t me an , 
s t an dard de v ia t io n s , t v a l ues, and l e v e l o f  
s i gn i f i cance be twe e n  p r e t es t  and post t e s t  r e sult s, f o r  
b o t h  t h e  expe r i me n t a l  a n d  c on t r o l  gr oup s . 
T- t e s t  r e su l t s for t h e  exper i me n t a l  gr oup sh ow a 
p r e t es t  mean o f  18 . 19 w i th a s t an dard de v i a t ion of 2 . 16 
< Tab l e 7 > . Post t e s t  r e su l t s f or t h e  exp e r l me n t a t l 
gr oup r epor t a me a n  o f  20 . 16 and a s t anda r d  de v i a t i on 




PRETEST AND POSTTEST I-TEST RESULTS 
Experimental Group < n =36> 
PRETEST 
MEAN 
1 8 . 19 
PRETEST 
S . D .  
2 . 16 
POSTTEST 
MEAN 
2 0 . 16 
POSTTEST 
S . D .  
1 . 82 
* p < . 0 0 1  
T 
T- t e s t  r e su l t s we re h i gh l y  s i gn i f i c an t ( p  < . 001> 
f or t h e  expe r i me n t a l gr oup, t h u s  sup p or t i n g t h e  
h y p o t h e s i s  t h a t  s t ru c t u r e d  l i s t e n i n g t ra i n i n g c a n  
i mp r o v e  l i s t e n i n g comp r eh e n s i on ab i l i t i es .  
T- t e s t  resu l t s f or t h e  c on t ro l  group sh ow a 
p r e t es t  mean o f  18.42 w i t h  a s t a n da r d de v i a t i on o f  2 . 69 
< Tab l e 8 > . Pos t t es t  r e su l t s f or t h e  c on t ro l  group 
r epor t a me an of 1 9.2 1 w i t h  a st a n dard de v i a t i on o f  
2 . 52 C Tab l e 8 ) . 
n 
1 9  
TABLE 8 
PRETEST AND POSTTEST T-TEST RESULTS 
Control Group < n =1 9 >  
PRETEST 
MEAN 
18 . 42 
PRETEST 
S . D .  
2 . 69 
POSTTEST 
MEAN 
1 9 . 2 1 
POSTTEST T 
S . D .  
2 . 52 1 .19* 
* p < . 5  
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A l t h ou gh ga i n  scores a r e  e v i de n t ,  t h e y  are n o t  h i gh l y  
s i gn i f i c an t C p  < . 5 >  t h e r e f ore l e n d i n g adde d support t o  
t h e  h yp o t h e s i s  t h a t  s t ru c t u r e d  l i s t e n i n g t ra i n i ng 
r e su l t s i n  ga i n s i n  l i ste n i ng c omp reh e n s i on ab i l i t i e s .  
Base d on t h e  s i gn i f i c a n c e  o f  t h e  c ompu t e d  da t a  
repor t e d  i n  t h i s  chap t e r ,  t h e  h y p o t h e s i s  i s  accep t e d  
t h a t  second grade st u de n t s /  p art i c i pa t i on i n  t h e  
S t ru c t u r e d  L i s t e n i n g Ac t i v i t y C SLA > mode l for 
de v e l op i n g l i s t e n i n g c omp reh e n s i on w i l l  re su l t  i n  
h i gh e r  l i s t en i n g c ompreh e n s i on ab i l i t i e s. 
CHAPTER V 
SUMMARY AND RECCOMMENDATIONS 
Ch ap t e r  V p r ov i de s a summar y  o f  t h e  s t u dy and 
r e c c ome n da t i on s  f or f u r ther r e search a n d  p r ac t i ce .  
Summary 
Th i s  s t u dy was de s i gn e d  t o  e v a l u a t e  t h e  
e f f e c t i v e n e ss o f  d i r e c t l i st e n i n g t r a i n i n g on t h e  
l i s t e n i n g c omp r eh e n s i on o f  p r i ma r y  gr ade s t u de n ts . 
Th e Sc i e n c e  Research Assoc i a t e s /  Su rv e y  of Bas i c  
Sk i l l s, Le v e l 2 1 ,  L i s t e n i n g Compreh e n s i on Su b t e s t  was 
u se d  t o  assess l i s t e n i n g comp reh e n s i on ab i l i t i e s  of t h e  
p opu l a t i on be f o r e  a n d  a f t e r  t h e  t r e a tme n t  p rogram. 
Th e St r u c t u r e d  L i s t e n i n g Ac t i v i t y mode l < Ch oa t e  & 
Rak e s, 1 987 ) was r ep l i c a t e d  wh e n  de sign i n g t h e  
expe r i me n t a l l e sson s t o  b e  g i v e n  as t re a tme n t .  Each 
l esson h a d  f i ve bas i c  c ompon e n t s: c o n c ep t bu i l d i n g, 
l i s t e n i n g pu rpose, r e ad i n g  or t e l l i n g of a passage , 
qu e s t i on i n g, a n d  r e c i t a t i on .  Ex t e n s i v e adm i n i s t r a t i on 
p r o c e du r e s  we r e  de s i gn e d  and supp l i e d t o  a l l 
p art i c i p a t i n g i n s t r u c t or s . 
Th e p opu l a t i on c o n s i s t ed o f  t h re e  h e t e roge n e ou s l y  
group e d  se c o n d  grade c l assrooms f r om t h e  same 
e l e me n t ar y  schoo l . Two c l asse s we re random l y se l e c t e d  
a n d  serv e d  as t h e  exp e r i me n t a l gr oup . Two twe n t y  
m i nu t e  SLA mode l l e sson s t o  e n h ance l i s t e n i n g 
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c omp r eh e n sion we r e  admin is t e r e d  e ach wee k ,  f or a to t a l  
o f  s i x  l e ssons o v e r  a t h r e e  week p e r i od .  The r emain i n g 
c l ass served as t h e  c on t ro l  gr oup and rece i ved n o  
l i s t e n i ng in s t ru c t i on .  Th e i n s t ru c t or s  i n v o l ved i n  t h e  
s t u dy we r e  a l l t e nu r e d  t each e r s  wh o have bee n  t e ach i n g 
f or a p e r i od o f  twe n t y-one t o  twe n t y-seven years . 
Da t a  ob t ain e d  f orm t h e  SRA Lis t e n i n g Compr eh e n s i on 
t e s t i n g i ns t rume n t  was c ompu t ed and a n a l y z e d  u s i n g  
de sc r ip t i ve s t a t i s t ic s , f requ e n c y  d i s t r ibu t i on s , 
t - t e s t s  and Pe arson c o r r e l a t ion s . 
Th e e f f ec t i v e n e ss o f  t h e  S t ruc t u re d  L i s t e n in g  
Ac t i v i t y mode l w a s  suppor t e d  by s i gnif ican t ga i ns 
C p  < . 0 01 > be twe e n  t h e  p r e t es t  a n d  post t es t  r e su l t s of 
t h e  exper i me n t a l gr oup s  on t h e  L i s t e n i n g Comp reh e n s i on 
t es t i ng i ns t rume n t .  Th e e f f e c t i v e n e ss of s t ruc t u r e d  
l i s t e n i n g t r a i n i n g was f u r t h e r  suppor t ed by t h e  l ack o f  
s i g l n i f i can t ga i n s be twe e n  t h e  p r e t e s t  a n d  poste s t  o f  
t h e  c on t r o l  group on t h e  L i st e n i n g Comp r eh e n s i on 
t e s t i n g in s t rume n t . 
Based on c omp u te d  da t a  an a l y s i s o f  t h e  prete s t  an d 
p o s t t e s t  r e su l t s, t h e  h yp o t h e s i s :  Secon d grade 
st ude n t s '  par t i c i pa t i on i n  the S t ru ctured L i s t e n i n g 
Ac t i v i t y mode l f or de v e l cping lis t en in g  c ompreh e n s i on 
w i l l  r e su l t i n  h i gh e r  l i s t ening c omp reh e n s i on 
ab i l it i e s ,  was acc ep t e d . The S t ru c t ur e d  L i s t e n i n g 
Ac t i v i t y mode l l e sso n s  we re i n s t rumen t a l  i n  i n c r e as i n g 
t h e  s t u de n t s' l i s t e n i n g c ompreh e n sion ab i lit ies . 
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Recommendations 
Based on t h e  f in d i n gs o f  t h i s  study , i n  
c omb i n a t i on w i t h  t h e  r e v i ew o f  r e v e l an t  l i t e ratu r e , th e 
f o l l ow i ng r e comme nda t i on s  f or f urth e r  r e se arch and 
p r ac t i ce are su gge s t e d : 
Recommendations for Further Research 
1 .  Th i s  s t u dy shou l d  be rep l i ca t e d  w i th o t h e r  
p opu l ation s .  Th e p rese n t  i n v e st i ga t i on 
asse sse d t h e  e f f e c ts o f  s t ru c t u re d  l i ste n i n g 
t r a i nin g  on th e l is t e n i n g c omp reh e n sion ab i l i t i e s 
o f  a se l e c t  schoo l p opu l at i on lo a s i n g l e sch oo l 
sy stem . R ep l i cat i on o f  t h e  stu dy sh ou l d  be c arr i e d 
out to de te rm i n e t h e  e f f e c t s  of th e SLA mode l on 
o t h e r  p op u l at i ons . 
2 .  A l on g i t ud i na l  stu dy sh ou l d  be u n de r tak e n  to assess 
the p erman e n c e  o f  the i mp rov eme n t  i n  l i st e n i n g 
c ompreh e n s i on ab i l i t i es af t e r  p art i c i p at i on i n  t h e  
SLA program o f  s t ru c t u re d  l i ste n i n g t ra i n i n g .  
3 .  A l ong i t ud i n a l  s t udy shou l d  be u n de rt aken t o  
dete rm i n e t h e  op t i mum p e riod I n  a stu de n t�s schoo l 
career f or stru c tu re d  l i ste n i n g tra i n i n g. 
4. Fu r th e r  r e search m i gh t  att emp t  to de f i n e th ose 
spe c i f i c  sk i l l s wh i ch most Improv e  l i s t e n i n g 
c omprehe n s i on . 
5. O t h e r  i n s t ru c t i on a l programs sh ou l d  be de v e l op e d  
a n d  t h e i r  e f f e c t i veness c omp are d  w i t h  t h at of t h e  
SLA mode l . 
Recommendations for Practice 
1 .  I n  v l e w o f  the l ow l e v e l o f  l i s t e n i n g e f f i c i e n c y  
report e d  i n  t h e  l i t era t u re, a n d  t h e  i mp ort ance o f  
qu a l i t y l i s t e n i ng l n  t h e  e v e ry da y  sch oo l se t t i n g ,  
I t  l s  re comme n de d  t h a t  schoo l s  i n s t i t u t e  a 
de v e l opmen t a l  p rogram t o  i mp rov e l i ste n i n g 
ab i l i t i e s. 
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2 .  A de v e l opme n t a l program t o  I mp ro v e  l i s t e n i n g 
ab i l i t i e s sh ou l d  ex t e n d  t h rou gh t h e  p r i mary grades. 
3 .  On t h e  bas i s  o f  t h e  suc c e ss o f  t h e  exp e r i me n t a l  
s t u dy o v e r  a short p e r i od o f  t i me , i t  l s  expe c t e d  
t h a t  a c on t i n u ou s  de ve l opme n ta l  program wou l d  
be o f  e v e n  gre a t er v a l u e . 
4 .  I n  v i ew of t h e  n e e d  f or i n s t ru c t i on a l ma t e r i a l s  f or 
t e ach i n g l i s t e n i ng as e v i de n c e d  i n  t h e  l i t eratu re 
r e v i ew, t h e  SLA mode l m i gh t  we l I be rep l i ca t e d  w i t h  
a n y  l e c t u re -t ype s i t u a t i on s  i n  t h e  con t e n t  are as . 
5. I n  v i e w of t h e  f ac t  t h at t h e  SLA me t h o d  used i n  
t h i s  s t u dy p roduced s i gn i f i ca n t gains i n  l i s t e n i n g 
c ompreh e n s i on ab i l i t i es ,  t h i s  mode l m i gh t  be used 
as an ex emp l ar by curr i cu l um p l a n n e rs wh e n  
29 
de v e l op i n g n ew p r ograms f or use i n  p r e se rv i ce 
l an guage ar t s  e duc a t i on ,  c on t e n t  t e x t books, f acu l t y 
de ve l opme n t ,  a n d  i n s t ru c t i on a l ma t e r i a l s  f or 
c l assroom t e ache r s. 
APPENDIX A 
Passage s  f or a 1 1  l esson s we r e  adap t e d f r om l i t era t u r e  
wr i t t e n  b y  Margar e t  a n d  H .  A. Re y. 
S LA Lesson Number On e 
CURIOUS GEORGE 
Materials 
A copy o f  t h e  s t ory an d 7 v i su a l s .  V i su a l 1 >  Geor ge 2 >  
Man i n  t h e  Ye l l ow H a t  3 >  Sh i p  4 )  L i f ebe l t 5 >  ba l l oon 
6 >  Tra f f i c  l i gh t  7> Z oo . 
Concept Building 
Have y ou e v e r  bee n  t o  t h e  Zoo ?  < May n e e d  p i c t u r e s  a n d  
draw i n gs f or t h ls c on c ep t > Wh e r e  d o  y ou t h i n k those 
unusua l an i ma l s c ome fr om? Th i s  ls a s t ory abou t a 
l i t t l e  mon k e y  who l i ve d  i n  A f r i ca. He was c au gh t  by a 
man and brou gh t t o  t h e  Un i t e d  S t a t e s . 
Listening Pu r pose 
L i s t e n  t o  f i n d ou t wh a t  h app e n s  t o  a l i t t l e  mon k e y  f rom 
A f r i c a whe n  h e  c ome s t o  t h e  Un i t e d  S t a t e s. 
Reading Al oyd 
Use v i su a l s C V ) , p r ed i c t i on c u e s  < P >  (Some p r ed i c t i on 
cu e s  are i n t e rsp e r sed a t  ke y p o i n t s  du r i n g t h e  story t o  
gu i de s t u de n t s' t h i n k i n g and ma i n t a i n t h e i r  at t e n t i on 
and ac t i ve i n v o l v eme n t .  Cue s  m i gh t  i n c l u de : nwh a t  do 
y ou t h i n k m i gh t  happen n ex t ?  Wh a t  w i l l  sh e say? Wh a t  
w i l l  h e  p r obab l y  do? Wh y ? n} a n d  OPT I ONAL i n t e r sp e rsed 
c omp r eh e n s i on qu e s t i on s  
(* ) a t  i nd i c a t e d  p o i n t s  du rin g  t h e  s t o r y . Not e : Th e 
be s t  p l aceme n t  o f  t h e  s t a r r e d  que s t i on s - - du r i n g  v s . 
a f t e r  t h e  s t or y - -dep e n ds on t h e  n a t u r e  a n d  s i z e o f  t h e  
1 i s t  e n  I n g group. 
Th i s  l s  Ge or ge . C V 1 )  He l i v ed i n  A f r i ca. He was 
v e r y  happy a n d  he was a l ways cur i ou s ! One day George 
saw a man . < V2 )  Th e man h ad on a l ar ge y e l l ow s t r aw 
h a t .  Th e man saw Geor ge t oo. nwh a t  a n i ce l it t l e  
mon k e y , n  h e  t h ou gh t . nr wou l d  l i ke t o  t ak e  h i m home 
w i t h  me . n  CP: What will h e  p robab l y  do next? > Th e man 
pu t h i s  hat on the grou n d  a n d , o f  c ou r se , Geor ge was 
cur i ous. He c ame down f r om t h e  t re e  t o  l ook at t h e  
l ar ge y e l l ow h a t .  Th e man p i c k e d  George u p  qu i c k l y  a n d  
p opped h i m i n t o  a bag . < * >  George was Cau gh t ! Th e 
man w i t h  t h e  b i g y e l l ow h a t  t ook Ge orge t o  a b i g  




On t h e  b i g  sh i p ,  t h i n gs began t o  hap pe n . Th e man 
t ook of f t h e  bag . Th e man sa i d, " Ge or ge ,  I am go i n g t o  
t ak e  y ou t o  a b i g Z oo l n  a b i g c i t y .  You w i l l  l i ke i t  
t h e r e . Now run a l on g  a n d  p l ay ,  bu t don 't ge t I n t o  
t roub l e . "  George p r om i sed t o  be good . Bu t i t  l s  v e r y  
easy f or l it t l e mon k e ys t o  f or ge t ! 
On deck George f ou n d  some se a gu l l s .  He won de r e d  
h ow t h e y  cou l d  f l y . H e  was v e r y  cu r ious. <P: What do 
you think will h appen?> F i n a l l y  h e  HAD to t r y . I t  
looked easy , bu t --George f e l l down in t o  t h e  co l d wa t e r ! 
" Man ove rboard! " t h e  sa i l ors cr i ed as they t h r ew h i m  a 
l l f ebe l t . C V 4 >  George caugh t  l t  an d  h e l d  on . A t  l as t  
h e  was sa f e  on board .  C * >  
A f t e r t h a t  Geor ge was mor e care f u l t o  be a good 
mon k e y , u n t i l ,  at l as t , t h e  l on g  t r i p  was over . George 
a n d  t h e  man w i th t h e  y e l l ow h a t  wa l k e d  off t h e  sh i p  an d 
on i n t o  t h e  c i t y  t o  t h e  man 's h ou se . 
The n e x t morn i n g t h e  man t e l eph on ed t h e  Z oo . 
Geor ge wa t ch e d  h i m .  He was v e r y  c u r i ou s! Th e n  the man 
we n t  away . George wan t e d  t o  t e l ephon e  t oo .  On e ,  t wo , 
t h r e e , f ou r , f i v e ,  wh a t  f u n ! Bu t soon George gr ew 
t i re d  of t h e  t e l eph on e  a n d  c l i mbed up t o  l ook ou t t h e  
w i n dow . He was cu r i ou s . Geor ge c l i mbed ou t on t o  t h e  
r oof . H e  wa l k e d  ou t on t o  t h e  t e l ephon e  w i r e s  a n d  
c l i mbe d down a p o l e  t o  t h e  gr ou n d . He was f r e e ! C * > C * >  
Down t h e  s t r e e t  s t ood a ba l l oo n  man . A l i t t l e  
g i r l  bou ght a ba l l oon f or h e r  bro t he r . Geor ge wa t ch e d . 
He was c u r i ou s aga i n .  He f e l t  h e  MUST have a br i gh t  
r e d  ba l l oon . C V5 > C * >  He r e ach e d  ov e r  and t r i e d t o  h e l p  
h imse l f ,  bu t -- l n s t ead of one ba l l oon , t h e  wh o l e  bun ch 
broke l oose . CP: Now wh a t  do y ou t h i n k will happe n ? > 
I n  a n  I n s t a n t t h e  w i n d  wh i sk e d  t h em a l l away a n d , w i t h  
t h em , we n t  George , h o l d i n g t i gh t  w i t h  bot h  h an ds . Up , 
up h e  sa i l e d ,  h i gh e r  a n d  h i gh e r . Th e h ou se s  l ooked 
l i k e  t oy h ouses and the p e op l e  l i k e  do l l s .  George was 
f r i gh t e n ed . He h e l d  on v e r y  t i gh t .  
A t  f i r s t  t h e  w i n d  b l ew ,  t h e n  i t  qu iet e d . Ge orge 
was v er y  t i r e d . Down , down h e  we n t - -bump , on t o  t h e  
t op o f  a t r a f f i c  l i gh t . C V6 >  Ev e r y o n e  was su rpr i sed . 
Th e t r a f f i c  got a l l m i x e d  up . Geor ge d i dn 't k n ow wh a t  
t o  do , a n d  t h e n  he h e a r d  someone c a l 1, •GEORGE!11 He 
l ook e d  down and saw h i s  f r i e n d , t h e  man w i t h  t h e  y e l l ow 
h a t ! George was v e r y  h appy . Th e man was h appy , t oo . 
(*) George s l i d  down t h e  p o l e  a n d  t h e  man pu t George 
u n de r  h i s  arm . Th e n  h e  p a i d  t h e  ba l l oon man f or a l l 
t h e  ba l l oon s .  F i n a l l y  George and t h e  man c l i mbed i n t o  
t h e  c a r  a n d  away t h e y  we n t  t o  t h e  . . .  Z OO !  What a n i ce 
p l ac e  f or George t o  l i v e ! CV7 > C *> 
Qyest l on l n g 
L i t e r a l comp r eh e n s i on qu e s t i on s : 
1 .  * How was Ge orge caugh t ?  
2 .  * Wh a t  was George do i n g  wh e n  h e  f e l l ov e r board? 
3 .  * H ow d i d  George ge t ou t o f  t h e  man �s h ouse ?  
4 .  * Wh a t  k ln d  o f  ba l l oon d i d George t h i nk h e  wan t ed? 
5 .  * Wh e r e  d i d t h e  man t ak e  George t o  l i ve ?  
In t er p re t i v e c omp r eh e n s i on que s t i on s : 
1 .  Remembe r wh e n  George was on t h e  sh i p . Wh y do y ou 
t h i nk h e  t r i ed t o  f l y? 
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2. * Wh a t  shou l d  George have don e  wh e n  t h e  man l eft t h e  
h ou se ?  
3. * Why d o  y ou suppose George and t h e  m a n  we r e  so 
h ap p y  t o  see e ach other at t h e  t r a f f i c  l i gh t ?  
Cr i t i ca l  comp r eh e n s i on quest i on s : 
1 .  Wha t  do y ou t h i nk the man cou l d  h a v e  don e  lf 
George h ad n o t  c ome ou t o f  t he t re e  t o  see t h e  
h a t ?  
2. Wh a t  wou l d  y ou h a v e  don e  w i th Ge orge i f  y ou had 
f ou n d  h i m on t h e  t r af f i c  l i gh t ?  
Re c i t ati on 
Lead t h e  ch i l dre n t o  qu i ck l y  r e t e l l t h e  s t ory . Have 
t h em ve rba l i z e the l e ssons l earned by George . You may 
gu i de t h em w i t h  qu e s t i on s  lf t h e y  h a v e  d i f f i cu l t y .  
SLA Lesson Numbe r Two 
CUR I OUS GEORGE TAKES A JOB 
Mat e r i a l s  
A c op y  o f  t h e  s t or y  a n d  7 
3) Po t 4 >  Job e qu i pme n t  
7> Newsp ap e r . 
Concept Bu i l d i ng 
v i sua l s :  1 >  George 2 >  E l e ph a n t  
5 >  Pa i n t e d  r oom 6 >  Hu r t  George 
Do you h a v e  J obs t h a t  y ou do a t  h ome? C D l scuss i on >  Has 
a n y o n e  e v e r  wash e d  w i n dows? Th i s  l s  a s t or y  abou t ou r 
l i t t l e  f r i e n d , George , a n d  a w i n dow wash i n g J ob .  
L i stening Purpose 
L i s t e n  and f i n d ou t t h e  ways George ge t s  i n t o  t r oub l e wh e n  
h e  t ak e s  a n ew J ob wash i ng w i n dows . 
Read i ng A l ou d  
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Use v i su a l s  C V > , a n d  p r e d i c t i on c u e s  C P >  < Pr e d i c t i on cu e s  
are i n t e rsp e rsed a t  k e y  p o i n t s  t h r ou gh ou t t h e  s t or y  t o  gu i de 
s t u de n t s '  t h i n k i n g a n d  ma i n t a i n  t h e i r  a t t e n t i on a n d  ac t i v e 
i n v o l v eme n t .  Cu e s  m i gh t  i n c l u de : " Wh a t  do you t h i n k m i gh t  
happ e n  nex t ?  Wh a t  w i l l  sh e say ? Wh a t  w i l l  h e  p r obab l y  do? 
Wh y ? " >  and OPT I ONAL i n t e r sp e r se d  c omp r eh e n s i on que s t i on s  C *> 
a t  i n d i c a t e d  p o i n t s  du r i n g t h e  s t or y . No t e : Th e be s t  
p l aceme n t  o f  t h e  s t a r r e d  qu e s t i o n s- - du r l n g v s . a f t e r t h e  
s t or y - - dep e n ds u pon t h e  n a t u re and s i z e o f  t h e  l i s t e n i n g 
group . 
Th i s  i s  George . C V ! >  He l i v e d  i n  t h e  Z oo .  He was a 
good l i t t l e  mon k e y  a n d  a l ways cu r i ou s . H e  wan t ed t o  f i n d 
ou t wh a t  was go i n g on ou t s i de t h e  Z oo .  
One day , wh e n  t h e  k eeper was n o t  p ay i n g a t t e n t i on ,  
Ge orge go t h o l d  o f  t h e  k e y  f or t h e  c age and l e t h i mse l f ou t .  
Th a t  n i gh t , h e  f ou n d  a n i ce coz y spo t  t o  s l eep u n der t h e  
e l ephan t ' s  r i gh t  ear C V2 >  and t h e  n e x t mor n i ng ,  be f ore t h e  
Z oo op e n e d , h e  go t away sa f e l y .  C * > 
On c e  I n  t h e  s t r e e t George f e l t  a l i t t l e  scared . Wh a t  
sh ou l d  h e  do i n  t h e  b i g  c i t y ?  C P :  Wh a t  w i l l  George probab l y  
do? > Maybe h e  c ou l d  f i n d h i s  f r i e n d , t h e  man w i th t h e  
ye l l ow h a t , wh o h a d  brough t  h i m ov e r  f rom A f r i ca a l on g  t i me 
ago . On l y  George d i d n o t  k n ow wh e r e  he l i v e d . Th e r e  was a 
bu s s t opp i n g a t  t h e  c or n e r . Qu i ck l y ,  George c l i mbed a l amp 
post a n d  J umpe d  on t op o f  t h e  bu s a n d  o f f t h e y  we n t ! 
Th e y  t r a v e l ed r i gh t  t h r ou gh t h e  c e n t e r  o f  t own . 
was so mu ch t o  see t h a t  George d i d  n o t  k n ow wh e r e  t o  
f i r s t . Wh e n  t h e  bu s s l owe d  down t o  t u r n  i n t o  a s i de 
George j umpe d  o f f . 
Th e r e  was a r es t au r an t r i gh t  i n  f r on t  o f  h i m .  
Th e r e  
l ook 
s t r e e t , 
Mmmmm- - some t h i n g sme l l e d  good ! Th e k i t ch e n  door st ood op e n  
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a n d  Geor ge wa l k e d  i n . < * >  On t h e  t ab l e was a b i g p o t . O f  
c ou r se George was c u r i ou s . He h ad t o  f i n d ou t wh a t  was i n  
t h a t  p o t  < V3 >  . • • wh e n  t h e  cook c ame back h e  h ad a b i g  
su r p r i se !  George had e a t e n  yards and y a r ds o f  spagh e t t i  a n d  
had wou n d h i mse l f a l l up i n  I t .  Th e c ook was a k i n d man a n d  
d i d n o t  sco l d  mu ch . bu t George h a d  t o  c l e a n  up t h e  k i t ch e n  
a n d  d o  a l l t h e  d i sh e s . e you are l uc k y  t o  have f ou r  hands , 
sa i d  t h e  c ook , u y ou can do t h i n gs t w i ce a s  qu i ck l y .  I h a v e  
a f r i e n d  wh o cou l d  use a h an dy f e l l ow l i k e  you t o  wash 
w i n dows . I w i l l  t ak e  y ou o v e r  t o  h i m . • 
• su r e  I can use y ou ! • t h e  e l e v a t or man sa i d  t o  George . 
• I  w i l l  g i v e y ou wh a t  y ou n e e d  f or t h e  J ob . C V4 >  You can 
s t a r t  r i gh t  awa y . < * >  Bu t r emembe r - - y ou are here f or 
wash i n g w i ndows . Ne v e r  m i n d wh a t  p e op l e i n s i de t h e  h ouse 
are do i n g .  Don ' t be c u r i ou s or y ou ' l l  ge t i n t o  t roub l e . "  
Ge o r ge p r om i sed t o  be good , bu t l i t t l e  mon k e y s  some t i me s  
f or ge t  • • •  
For a wh i l e George s t u c k  t o  h i s  wor k  and d i d n o t  pay 
an y a t t e n t i on t o  t h e  p e op l e  i n s i de .  Of c ou r se he was 
c u r i ou s , bu t h e  r ememb e r e d  h i s  p r om i se .  I n  on e room a 
l i t t l e  boy was c r y i n g because h e  d i d n o t  wan t t o  e a t  h i s  
sp i n ach . George d i d n o t  e v e n  l ook , bu t we n t  r i gh t  on w i t h  
h i s  w i n dow wash i n g .  I n  a n o t h e r  r oom a m a n  was t ak i n g a nap 
and snor i n g .  George l i s t e n e d  t o  t h e  f un n y  n o i se f or a 
wh i l e ,  t h e n  wen t  on wor k i n g .  Bu t wh a t  was go i n g on i n  h e re ?  
George s t opped wor k i n g a n d  p r e sse d h i s  n ose aga i n s t  the 
w i n dow . Two p a i n t er s  we re wor k i n g i ns i de .  George was 
f as c i n a t e d . Pa i n t i n g l ooked l i k e  a l o t more f u n  t h a n  
wash i n g w i ndows ! Wh e n  t h e  p a i n t er s  l e f t  f or l u n ch ,  George 
c l i mbed i n s i de .  Wh a t  won de r f u l pa i n t s  a n d  bru sh e s  t h e y  had ! 
Geor ge c ou l d  n o t  r e s i st • • •  < * > < P :  Wh a t  do y ou t h i nk l s  
h appe n i n g? > 
An h ou r  l a t e r . t h e  p a i n t e rs c ame bac k . Th e y  op e n e d  t h e  
door a n d  c ou l d  n o t  be l i e v e  t h e r e  e y e s ! Th e wh o l e  room had 
c h a n ge d  i n t o  a J u n g l e w i t h  pa l m  t re e s  and w i l d  an i ma l s  a l l 
o v e r ! C VS >  Ge orge was c l ose t o  a door . H e  ran ou t as f as t  
as h e  c ou l d  w i t h  t h e  two pa i n t e r s  r i gh t  beh i n d h i m .  George 
h e ade d  f or t h e  f i r e escape . A t  t h e  e n d  o f  t h e  f l re e scape , 
Ge orge l ooked back . Th e o t h e rs h a d  n o t  c au gh t up t o  h i m  
y e t . H e r e  was h i s  ch an c e . Th e y  c ou l d  n o t  J ump down bu t 
George c ou l d . I n  a mome n t  h e  wou l d  be s a f e ! 
Poor George ! < V6 >  He h a d  f or go t t e n t h a t  the paveme n t  
was h ard a s  s t o n e  • • •  n o t  l i k e  t h e  so f t  grass o f  t h e  J un g l e .  
Th e f a l l h ad brok e n  h i s  l eg a n d  George had t o  go t o  the 
h osp i t a l . • I  was a f ra i d  h e  wou l d  ge t i n t o  t roub l e , 11 the 
e l e v a t or man sa i d .  H He was t oo cu r i ou s . •  
George h ad t o  l i e i n  bed w i t h  h i s  l eg i n  a p l aster 
c a s t . He was very u n h app y . A n d  i t  h ad a l l s t art e d  ou t so 
n i ce l y !  I f  on l y  he h ad not been so cur i ou s . . . . •  C P :  How l s  
George f ee l i ng? ) 
Th e n ex t  mor n i n g George ' s  f r i e n d , t h e  man w i t h  t h e  
y e l l ow h a t ,  was bu y i n g h i s  n ewsp ape r . C V? > Su dde n l y  h e  go t 
v e r y  exc i t ed . " Th i s  l s  George ! "  h e  sh ou t e d wh e n  h e  saw t h e  
p i c t u re on th e f ron t p age . Qu i ck l y  h e  re ad t h e  wh o l e  s t or y  
a n d  t h e n  ran t o  a t e l ephone boo t h  t o  r i n g t h e  hosp i t a l . " I  
am George ' s  f r i e n d , " h e  sa l d  t o t h e  n u r se t h a t  answe r e d  t h e  
t e l eph on e . • P l e ase t ak e  good c a r e  o f  h i m so t h a t  h e  w i l l  
ge t be t t e r  soon . I wan t  t o  t ak e  h i m t o  a mov i e  s t u d i o  and 
mak e a p i c t u r e  abou t h i s  l i f e  i n  the J u n g l e .  Don ' t l e t h i m 
ge t i n t o  a n y  mor e  m i sch i e f u n t i l I can t ak e  h i m home . "  
Whe n  i t  was t i me t o  l e ave t h e  h osp i t a l . George and t h e  
man w i t h  t h e  y e l l ow h a t  dr ove t o  t h e  mov i e  s t ud i o .  I n  t h e  
p r e s i de n t ' s  of f i c e ,  George s i gn e d  a c on t r ac t . Now h e  was 
go i ng t o  be a mov i e  ac t or ! < * > 
Que s t i on i ng 
L i t e r a l c ompreh e n s i on qu e s t i on s : 
1 .  * How d i d  George ge t away f rom t h e  Z oo? 
2 .  How d i d George ge t a r ou n d  t own ? 
3 .  * How d i d George ge t h i s  n ew J ob? 
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· 4 . * Wh a t  d l d George se e t h r ou gh t h e  w i n dows h e  was wash i n g? 
6 .  * Wh a t  k i nd of c on t r a c t  d i d George s i gn ?  
I n t e rp r e t i ve c omp r eh e n s i on que s t i on s : 
1 .  Wh y do y ou supose George was scar e d  ou t on t h e  c i t y 
s t r ee t s? Wh a t  mak e s  y ou t h i n k so? 
2 .  * Do y ou t h i n k George sh ou l d  h ave gon e I n t o  t h e  
r e s t auran t ?  Wh y? 
3 .  Wh y do y ou t h i n k G e o r ge ran away f r om t h e  p a i n t e rs? 
Wh a t  m i gh t  h ave h app e n e d  i f  he h ad not ru n ?  
Cr i t i c a l  c ompreh e n s i on qu e s t i on s : 
1 .  I f  y ou c ou l d  pa i n t a sc e n e  o n  t h e  wa l l i n  a r oom how 
wou l d  y ou do i t ? 
2 .  Wh a t  p ar t s  o f  t h i s  s t or y  c ou l d  r e a l l y  h app e n ?  Wh i ch 
p ar t s  are make be l i e v e ?  
Rec i t a t i on 
Lead t h e  ch i l dr e n  t o  qu i c k l y r e t e l l t h e  s t ory . Have t h em 
v e r ba l i z e the l e ssons l e ar n e d  b y  George . You may gu i de t h em 
w i t h  qu e s t i on s  I f  they h av e  d i f f i cu l t y .  
SLA Lesson Numb e r  Th r e e  
CUR I OU S  GEORGE GOES TO T H E  HOSP I TAL 
Ma t er i a l s 
Cop y o f  t h e  s t or y ; 9 v i su a l a i ds ,  1 >  George 2 >  box 3 >  
s i ck George 4 >  X-ray 5 >  Nur s e  Car o l 6 >  puppe t s  7 >  
Go- c a r t 8 >  t h e  me ss 9 >  pack age . 
Con c e o t  Bu i l d i ng 
Have y ou e v e r  bee n  a p a t i e n t  I n  t h e  h osp i t a l  or k n ow 
someo n e  wh o was? Wh a t  are some t h i n gs t h a t  h appen t o  
a p a t i e n t ?  Th i s  l s  a s t or y  abou t a n  u n u su a l l i t t l e  
p a t i e n t  wh o has s ome adv e n t u re s  wh i l e h e  l s l o  t h e  
h osp i t a  I .  
L i sten i ng Purpose 
L i s t e n  t o  f i n d ou t wh o t h i s  l i t t l e  p a t i e n t  l s  and t o  
f i n d ou t wh a t  h app e n s  wh e n  h e  l s  i n  t h e  h osp i t a l . 
Read i n g  A l oud 
Use v i su a l s  C V > , p r ed i c t i on cues C P >  < Some p r e d i c t i on 
cues are I n t e r sp e r se d  a t  k e y  p o i n t s  t o  gu i de s t u de n t s '  
t h i n k i n g and ma i n t a i n  t h e i r  a t t e n t i on a n d  ac t i v e 
I n v o l v eme n t .  Cue s  m i gh t  I n c l u de : " Wh a t  do y ou t h i n k 
w i l l  h appen n ex t ?  Wh a t  w i l l  sh e say ? Wh a t  w i l l  h e  
p r obab l y  do? Wh y ? " ) a n d  OPT I ONAL i n t e r sp e r se d  
comp r eh e n s i on que s t i on s  C * >  a t  i n d i c a t e d  p o i n t s  du r i n g 
t h e  s t or y . No t e : The best p l aceme n t  o f  t h e  st arred 
qu e s t i on s - - du r i n g v s . af t e r the s t or y - - de p e n ds on t h e  
n a t u r e  a n d  s i z e o f  t h e  l i s t e n i n g group . 
Th i s  i s  Ge orge . C V ! > He l i v e s  w i t h  h i s  f r i en d , t h e  
man w i t h  t h e  y e l l ow h a t . He l s  a good l i t t l e  mon k e y ,  
bu t h e ' s  a l ways c u r i ou s ! 
Today Ge o r ge was cur i ou s  abou t t h e  b i g  box on t h e  
man / s  desk . C V2 >  Wh a t  c ou l d  b e  i n  I t ? George cou l d  
n o t  r e s i s t . He s i mp l y  HAD t o  op e n  i t !  I t  was f u l l o f  
f u n n y  p i e c e s  o f  a l l sor t s  o f  sh ape s  a n d  a l l sor t s  o f  
c o l ors . George t ook one ou t . I t  l ook e d  l i k e  a p i ece 
o f  candy . Maybe i t  WAS candy . < P :  Wh a t  do y ou t h i n k 
w i l l  h appen n ex t ? > George p u t t h e  p i e c e  i n  h i s  
mou t h - - an d  be f ore h e  k n ew i t ,  h e  had swa l l owe d i t !  
Awh i l e  l a t e r  t h e  man w i t h  t h e  y e l l ow h a t  c ame 
h ome . ..  Wh y , George , 11 h e  sa i d , 11 I se e y ou have a l r e ady 
op e n e d  the box w i t h  the j i gs aw pu z z l e .  I t  was suppose d 
t o  be a su rpr i se f or y ou . We l l ,  l e t / s  go t o  work on 
l t . 11  C * )  
F i n a l l y  t h e  pu z z l e  was f i n i sh ed- -we l l ,  a l mos t  
f i n i sh e d . O n e  p i ec e  was m i ss i n g .  Th e man l oo k e d  f or 
i t  e v e r ywh e r e ,  bu t h e  c ou l d  n o t  f i n d i t .  C * )  11 Th a t / s  
s t range , "  h e  sa i d ,  " i t / s  a br-and- n ew pu z z l e .  We l l ,  i t  
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can n o t  be he l pe d . Maybe we ' l l  f i n d l t  i n  t h e  mor n i n g .  
Le t ' s  go t o  bed now , George . •  
Th e nex t morn i n g Geor ge d i d n o t  f e e l we l l .  He h ad 
a t umrny-ache . C V3 >  The man was wor r i ed .  Doc t or Bak e r  
came t o  l ook a t  George . H e  f e l t  George ' s  t ummy . Th e n  
h e  t ook ou t h i s  s t e t h oscope a n d  l i s t en e d . 0 I ' m  n o t  
su r e  wh a t ' s  wron g , 0  he sa i d .  • You ' d  be t t e r  t ak e George 
t o  t h e  hosp i t a l  and have an X-ray t ak e n . 0  
• Don ' t wor ry , George , 0  sa i d  t h e  man , as t h e y  
wa l k e d  u p  t h e  h osp i t a l  s t e p s . A n u r se t ook t h em down a 
J on g  h a l l wa y . In t h e  nex t r oom s t ood a b i g  t ab l e .  
• You ge t on t h a t  t ab l e ,  Geo r ge , •  t h e  doc t or sa i d .  0 I  
am go i n g t o  t ake some X- ray p i c tu r e s  o f  y ou r  i n s l de s . 11 
He push e d  a bu t t o n  and t h e r e  was a f u n n y  n o i se .  
• Th e r e - - n ow you may ge t up , a n d  we w i l l  h a v e  t h e  X - r a y s  
de v e l ope d  r i gh t  away . °  CP : Wh a t  do you suppose l t  w i l l  
be?> 
11 Now l e t ' s  se e  • • •  Th e r e  i s  some t h i ng t h e r e  t h a t  
sh ou l d  n o t  be , 0  sa i d  t h e  doc t or wh e n  t h e y  we re l ook i n g 
a t  t h e X-rays . < V4 > 0 Wh y , t h a t  l ook s l i k e  . . •  I t h i nk 
t h a t  mu s t  be t h e  p i ece t h a t  was m i ss i n g i n  ou r j i gsaw 
pu z z l e  yes t e r day ! 0  sa i d  t h e  ma n . 0 We l l ,  we l l ,  we l l , " 
sa i d  t h e  doc t or , " a t l ea s t  we k n ow n ow wh a t  l s  wr on g 
w i t h  ou r l i t t l e  p a t i e n t . George w i l 1 h ave t o  s t ay a t  
t h e  hosp i t a l  f or a f ew days . They ' l l  pu t a t ube down 
h i s  t h r oa t  t o  ge t t h e  p i ece ou t . I t ' s  on l y  a sma l l  
ope r a t i on .  " 
Soon , a p re t t y  you n g  nu rse c ame up t o  George . < V5 >  
11 My n ame l s  Caro l , 0  sh e  sa i d .  11 I am go i ng t o  t ake you 
to y ou r  room n ow- -we ca l l i t  t h e  ch i l dr en ' s  ward- - a n d  
pu t y ou t o  bed . Th ere w i l l  be l o t s  o f  ch i l dr e n  t o  keep 
y ou compan y . 11 And so i t  was . The r e  we r e  a l o t of 
ch i l dren i n  the room . Some we r e  up a n d  ar ou n d ; o t h e r s  
we r e i n  t he i r  beds , w i t h  a doc t or o r  a nu r se l ook i n g 
a f t er t h em .  George was g l ad when h e was i n  h i s  bed a t  
l as t . H i s  t ummy was hu r t i ng aga i n . 
Ear l y  t h e  nex t morn i ng ,  t h e  nu rs es we r e  k e ep i n g 
Geo r ge ve ry busy . One nurse was t ak i n g h i s  
t empera ture ; one was t ak i n g h i s  b l ood p r e ssu re ; and o n e  
was ge t t i n g ready t o  g i v e  h i m a sh o t  t h a t  wou l d  mak e  
h i m s l eep . 
By t h e  t i me an a t t e n da n t c ame w i t h  t h e  s t r e t ch e r  
t o  wh e e l h i m t o  t h e  ope r a t i n g r oom , George was ge t t i n g 
s l eepy . He t r i ed h ard t o  s t ay awak e . He was cu r i ou s  
t o  see wha t  wou l d  h appen n ex t . One o f  t h e  doc t or s i n  
t he ope ra t i n g r oom w i n k e d  a t  George a n d  pa t t ed h i s  
head . I t  was Doc t or Bak er , wh o  h ad bee n  t o  t h e  h ou se 
wh e n  i t  a l l had s t ar t ed . He l ooke d  f u n n y  w i th h i s  mask 
on . • •  And t h e n  Geor ge was f as t  as l eep . 
Whe n  George woke up h e  d i d  n o t  k n ow wh a t  had 
h appened . He d i d n o t  even k n ow  whe r e  he was . Th e n  h e  
saw Nu rse Caro l . 11 I t ' s  a l l don e , George , "  sh e sa i d .  
11 Th e y  go t t h e  p i ec e  ou t .  I n  a day or two y ou w i l l  be 
ru n n i ng arou n d  aga i n . 0  
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Th e n e x t mor n i n g G e o r ge f e l t  be t t e r . He e v e n  a t e  
a d i sh o f  l e e c r e am . D r . Bak e r  came t o  see h i m ,  and 
t h e  man , of c ou rse , c ame t oo . 
11 I ' 1 1  t ak e  y ou t o  t h e  p 1 a y r oom n ow ,  George , "  Nu r se 
Caro l sa i d  t h e  nex t day . Th e p l ayroom was f u l l o f  
ch i 1 dre n . Th e r e  we r e  a 1 1  sor t s  o f. t h i n gs t o  p 1 ay w i t h ,  
e v e n  a pupp e t  t h e a t e r - - an d  t h a t  was J us t  the t h i n g f or 
George . He had f ou r  h a n ds so c ou l d  han d l e f ou r  puppe t s  
a t  o n e  t i me ! C V6 )  George gav e  a r e a l pupp e t  sh ow . Th e 
ch i l dr e n  l au gh e d  and sh ou t e d . < * > 
Th e r e  was a l so a r e c o r d  p l a y e r  i n  t h e  p l ayroom . 
George was c u r i ou s : I f  h e  c l i mbed on t h e  record p l a y e r  
a n d  t u r n e d  t h e  sw i t ch , wou l d  i t  g o  rou n d  a n d  rou n d  l i k e  
a r e a l mer r y - go- r ou n d? I t  d i d !  I t  s t ar t ed s l ow l y ,  
t h e n  i t  we n t  f as t e r  a n d  f as t e r , an d wh oopee !  George 
h ad l ost h i s  ba l ance a n d  was sa i l i n g  t h r ough t h e  
a l r • • •  Luck l l y  h e  l an de d  on a s o f t cush i on .  The 
ch i l dr e n  ch e e r e d . George was SO f u n n y ! 
Wh e n  George go t back t o  t h e  ch i l dr e n ' s  ward , h e  
saw an emp t y  go- c a r t s t an d i n g t h e r e . C V? > Ge orge was 
cur i ou s . < P :  What do y ou th i n k h e  w i l l  do?> He l ook e d  
a t  i t .  H e  c l i mbe d i n .  Th e n  h e  gr abbed t h e  whe e l s  and , 
wh i l e n obody was l ook i n g ,  h e  wh e e l e d t h e  go-car t r i gh t  
ou t o f  t h e  room . Ge orge c ou l d  mak e t h e  go- c a r t  go v e r y  
f as t . Th i s  was Fun ! Down t h e  h a l l h e  we n t . 0 George , 
George ! "  t h e  nu rse sh ou t e d . < * >  Bu t Ge orge was t oo 
exc i t e d  t o  l i s t e n . He wh e e l e d arou n d  t h e  c or n e r  and 
down the r amp to the f l oo r  be l ow ,  whe r e  some me n we r e  
bu sy push i n g l u n ch c ar t s , a n d  a l o t o f  doc t or s  a n d  
n u r s e s  we r e  show i n g t h e  may o r  a r ou n d . George t r i ed t o  
s t op , bu t i t  was t oo l a t e . WHAM ! ! Th e go car t l ande d  
r i gh t  i n  t h e  m i dd l e o f  e v e r y t h i n g ! C V8 >  Lu nch car t s  
t umb l e d .  Sp i n ach a n d  s c r amb l e d e ggs a n d  s t r awbe r r y  J am 
we r e  a l l ov e r  t h e  f l oo r . Wh a t  a mess i t  was ! 0 You 
brok e  a l l my d i sh es ! " some one c r i ed .  0 He ru i ned t h e  
go- c a r t ! 0 c omp 1 a l  n e d  a n o t h e r . 11 Wh a t  w l 1 l t h e  mayor 
th i n k o f  i t ? 0  wh i sp e r e d  some one e l se .  
Su dde n l y  e v e r ybody l ook e d  and l i s t e n e d . From 
above came h appy l au gh t e r - - t h e  ch i l dr e n  we re l au gh i n g ,  
l au gh i n g ,  l au gh i n g .  Th e n  t h e  mayor J o i n ed i n  and 
f i n a l l y  e v e r y body J u s t  l au gh e d  and l au ghed . Everybody , 
t h a t  l s ,  excep t Geor ge , who was c r y i n g .  < * > • Don ' t be 
sad , Ge orge , "  sa i d  the ch i l dr e n . " Th e  wh o l e  th i ng was 
SO f u n n y ! We n e v e r  l au gh e d  so much ! We ' r e g l ad you 
wer e  i n  t h e  hosp i t a l  w i t h  u s . "  
Th e d i r ec t or o f  t h e  h osp i t a l  spok e : • 1  am sor r y  
t h i s  happ e n e d , Mr . Mayor , "  h e  sa i d ,  " bu t  I t h i n k we ' l l  
J us t  c l ean up t h i s  me ss a n d  be don e w i t h  i t . 11 
0 George , 0  h e we n t  on , " y ou ' v e made a t e r r i b l e  mess . 
Bu t y ou a l so made ou r l i t t l e  ch i l dren h app y . And n ow I 
see y ou r  f r i e n d  h as c ome t o  t ak e  you h ome . Good-by 
George , a n d  t ak e  good car e of y ourse l f . "  
Th e ch i l dr e n  c r owde d arou n d  t h e  w i ndows wav i n g 
goodbye wh e n  George a n d  t h e  man we r e  f i n a l l y  l e av i n g 
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t h e  h osp i t a l . Nu rse Caro l c ame ru n n i n g a f t e r t h em . 
" He re / s  a l i t t l e  pack age w i t h  some t h i n g t h a t  be l o n gs t o  
y ou , George , 11 Sh e ca l l e d .  " Bu t  don / t op e n  i t  be f ore 
y ou are h ome ! 11 George was c u r  i ou s- -We I 1 , wh o wou 1 dn / t 
be? Th e mome n t  h e  reached h ome , Ge o r ge r i pp e d  t h e  
p ap e r  o f f , a n d  t h e r e  i n  t h e  box was t h e  p i e ce o f  pu z z l e  
C V9 >  t h a t  h ad caused a l l t h e  t roub l e !  " How n i c e o f  t h e  
doc t or t o  sav e  i t  f or u s ! 11 sa i d  t h e  man w i t h  t h e  y e l l ow 
h a t . " An d  n ow we can f l n l sh t h e  pu z z l e . "  
Qyest l on l ng 
L i t e r a l c omp reh e n s i on qu e s t i on s : 
1 .  * Wha t  was l n  t h e  box ? 
2 .  Wh y  d i d George h a v e  t o  go t o  t h e  h osp i t a l ?  
3 .  Wh a t  d i d George do wh e n  h e  f e l t  b e t t e r ?  
4 * Cou l d  George s t op t h e  go- c ar t ?  How d o  y ou k n ow? 
5 .  D i d  t h e y  e v e r  ge t t o  f i n l sh t h e  pu z z l e ? 
I n t e rp re t i v e c omp r eh e n s i on qu e s t i on s : 
1 .  * Wha t  sh ou l d  George h a v e  don e  wh e n  t h e  man was 
l ook i n g f or t h e  p i e c e  o f  puz z l e ? Wh y ?  
2 .  * Wh y d o  y ou suppose George n ee de d  a sh o t ?  
3 .  * Do y ou t h i n k George l i k e d  be i n g i n  t h e  p l a y room? 
Wh y ?  
4 .  * Wh y d o  y ou t h i n k George was c r y i n g? 
Cr i t i ca l  c omp r eh e n s i on que s t i on s : 
1 .  Wh i ch p ar t s  o f  t h i s  s t or y  c ou l d  r e a l l y  h app e n ?  
Wh i ch p ar t s  are mak e  be l i e v e ?  How d o  y ou k n ow? 
2 .  Wh a t  c au se s  George t o  ge t i n t o  so mu ch t roub l e ? 
Rec i tat i on 
Have a s t u de n t  v o l u n t e e r  t o  qu i ck l y  r e t e l 1 t h e  s t or y . 
Gu i de t h e  s t u de n t s  t o  summar i z e t h e  e v e n t s . You may 
gu i de t h em w i t h  que s t i o n s  l f  t h e y  h a v e  d i f f i cu l t y .  
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SLA Lesson Numb e r  Fou r  
CUR I OUS GEORGE A T  T H E  F I RE STAT I ON 
Mater i als 
Copy o f  t h e  s t or y  an d  1 0  v i su a l s :  1 >  George 2 >  Man 
3> George w i t h  b i g  hat 4 )  Be l l  5 >  Da l ma t i an 6 >  
Pupp i es 7 >  George s l i d i n g down po l e  8 >  Be l l  aga i n  
9 >  Puppy by h o l e  1 0 > Puppy i n  h a t . 
Concep t bu i l d i n g 
Te l l  me abou t t h e  f i r e s t a t i on .  Some t i me s  f i r e 
s t a t i on s  h a v e  p e t s  t h a t  l i v e  t h e r e . Some t i me s  p e op l e  
c ome t o  v i s i t  t h e  f i re s t a t i on .  Wh y? Th i s  s t ory l s  
abou t our f r i e n ds , Geor ge a n d  t h e  man w i t h  t h e  y e l l ow 
h a t , and t h e i r  v i s i t  t o  t h e  f i re s t a t i on . 
L i st en i ng Purpose 
L i s t e n  t o  see i f  George l e arn s  t h e  th i n gs y ou k n ow 
abou t f i r e s t a t i on s . George w i l l  mee t  some spec i a l  
l i t t l e  f r i e n ds a t  t h i s  f i re s t a t i on .  Le t s  f i nd ou t wh o . 
Read i ng A l oud 
Use v i su a l s < V > , p r e d i c t i on c u e s  < P > , a n d  OPT I ONAL 
i n t e r sp e r se d  c omp r eh e n s i on qu e s t i on s  < * >  a t  i n d i ca t e d  
p o i n t s  du r i n g t h e  s t or y . No t e : Th e bes t  p l aceme n t  o f  
t h e  s t ar r e d  qu e s t i ons- - du r l n g v s . a f t e r t h e  
s t or y - - de p e n ds u p o n  t h e  n a t u r e  a n d  s i z e o f  t h e  
1 1  s t  e n  i n g  group . 
Ge orge a n d  t h e  man w i t h  t h e  ye l l ow h a t  C V 1  & 2 >  
we r e  v i s i t i n g t h e  f i r e s t a t i on .  11 He l l o , George , 11 sa i d  
t h e  f i r e ch i e f . 11 How wou l d  y ou l i k e  t o  we ar a f l r eman / s  
h a t ? 11 George pu t on t h e  b i g  h a t . < V3 > < * > Th e n  t h e y  
l ook e d  a t  t h e  f i r e e n g i n e s . 11 We / re p r ou d o f  t h em , " 
sa i d  t h e  ch i e f .  " We k e ep t h em as br i gh t  an d shi n y as 
we c an . 11 < * >  
On e f i r eman was p o l i sh i n g a b i g brass be l l  on t h e  
wa l l .  11 Th i s  l s  ou r a l arm be l l , " sa i d  t h e  ch i e f . 
" Wh e n e v e r  t h e r e  i s  a f i r e i t  r l n gs . 11 A n o t h e r  be l l  was 
o n  t h e  e ng i n e .  < V4 >  " We r i n g t h a t  be l l  on ou r way t o  
t h e  f l r e , 11  sa i d  t h e  ch i e f , " so t h a t  p e op l e w i l l  ge t ou t 
o f  t h e  way . 11 
11 A n d  th i s  l s  Sa l l y ,  ou r Da l ma t i an .  < VS >  Sh e J us t  
h a d  t e n  pupp i e s .  The pupp i es s t a y  i n  a bask e t  on t h e  
s e c o n d  f l oor w i t h  t h e  f i r eme n . "  < * >  Th e y  a l l  we n t  u p  
t o  t h e  sec o n d  f l oo r . Th e pupp i es we r e  I n  a s t r aw 
bask e t  by t h e  wa l l .  < * >  0 Y l p !  Y i p !  Y i p ! " t h e y  bark ed . 
One t r i e d t o  j ump up a n d  l i ck George / s  f ac e . < V6 > < * > 
Near t h e  bask e t  was a b i g  r ou n d  h o l e  w i t h  a po l e  
i n  t h e  m i dd l e .  " Wh e n  t h e  a l arm r i n gs , 11 sa i d  t h e  ch i e f , 
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" t h e  f i r eme n s l i de down t h e  p o l e  t o  t h e  f i r e e n g i n e s  
be 1 ow . •  You may s l i de down i f  y ou wan t , George ,  11 sa i d  
t h e  ch i e f . • Bu t  be care f u l ! " sa i d  t h e  man w i t h  t h e  
y e  1 1 ow h a t  • Geo t' ge _s J i d  down t h e  p o l e  l i k e  a r e a  1 
f 1 r eman . c V7 > 
He c l i mbed on t o  a f i r e e n g i n e  and sa t beh i n d t h e  
s t e e r i n g wh ee l . M a k e  way , h e r e  come s George t h e  
f i r eman ! George was cur i ou s . C P :  What do you th i nk 
w i l l  happen nex t ? > Wh a t  wou l d  h appe n  l f  h e  rang t h e  
be l l ? C l an g !  C l a n g ! C l an g !  we n t  t h e  be l l .  C VS >  Th e 
f 1 r eman h e at' d  1 t a n d  J ump e d  ou t o f  bed . • F i  re ! F i  r e  ! 11 
t h e y  sh ou t e d . Qu i c k l y  t h e y  pu t on t h e i r  u n i f orms and 
s l i d  down the p o l e .  I t  was a f a l se a l at'm . Wh e n  t h e y  
got t o  t h e  f l r' e e n g i n e  a l l t h e y  saw w a s  George . 
• Geot'ge , •  sa i d  t h e  ch i e f , • f i gh t i ng f i t' e s  l s  se t' i ou s 
bus i n ess . Ge t o f f t h a t  e n g i n e  r' i gh t  n ow ! • Geor ge f e l t 
t e r' r' i b l e .  
A t  t h a t  mome n t , t h e y  h e ar d  a dog bar k . Sa l l y  was 
l ook i n g up t o  t h e  t op of t h e  f i t'e p o l e .  On e of t h e  
pupp i e s h ad go t t e n  ou t o f  i t s bask e t  a n d  was l ook i n g 
o v e r'  t h e  e dge o f  t h e  h o l e .  C P :  Wha t do you th i nk w i l l  
h appe n ? > One mor'e s t ep and i t  wou l d  f a l l !  C V9 >  
Ge ot'ge k n ew wh a t  t o  do . He c l i mbed up t h e  po l e  as 
f as t  as h e  c ou l d .  Th e n  h e  h e l d  ou t h ts h a t  t o  c a t ch 
t h e  pupp y i n  case i t  shou l d  f a l l .  Su t' e  e n ou gh , t h e  
pupp y s l i pp e d  and • • •  
p l op - - i t  l an ded r' i gh t  i n  Geot'ge ' s  h a t ! C V 1 0 > C * > 
" George , "  sa i d  t h e  ch i e f ,  " You sav ed t h e  puppy . I ' m 
mak i n g you an honot'ary f i r eman o f  ou t' s t a t i on .  You can 
keep the h a t , t oo . " 
" Come back t o  v i s i t  u s  an y t i me , "  sh ou t e d t h e  
f i r'eme n , as George and t h e  man go t i n t o  t h e  c a t'  t o  
dt' i v e h ome . 
Quest i on i ng 
L i t e t' a l c omp r eh e n s i on que s t i on s : 
1 .  * Wh a t  d i d  t h e  ch i e f g i v e  George t o  we a r ?  D i d  i t  
f i t ? 
2 .  * Wh o l s  Sa l l y ?  Wh a t  doe s  sh e do? 
3 .  * How man y  pupp i es d i d Sa l l y  h a v e ?  
4 .  Wh a t  h appe n e d  wh e n  George rang t h e  be l l ? 
5 .  * How d l d George save t h e  pupp y ?  
I n t e rpr e t i v e c omp r e h e n s i on qu e s t i on s : 
1 .  * Wh y  do you t h i n k t h e  f i t' eme n k e ep t h e  t rucks 
br i gh t  and sh i n y ?  
2 .  * Wh y d o  you suppose t h e  pupp i e s were i n  a s t raw 
bask e t ?  
3 .  Do y ou t h i n k George sh ou l d  have ru n g  t h e  be l l ? 
Cr i t i ca l  c omp r eh e n s i on que s t i on s : 
1 .  Do y ou t h i n k George was t h e  be s t  person t o  save 
the puppy? Wh y ?  
2 .  Te l l  wh y y ou t h i n k Ge orge was a good and a bad 
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l i t t l e  monk e y  l n  t h i s  s t or y . 
Rec i t a t i on 
Lead t h e  s t u de n t s  t o  qu i ck l y  r e t e l l t h e  s t ory . Gu i de 
t h em t o  v e rba l i z e t h e  l e sson s l e a r n e d  by Ge orge . 
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S LA Le sson Numb e r  F l ve 
CUR I OUS GEORGE GETS A MEDAL 
Ma t e r i a l s  
A copy o f  t h e  s t ory and 1 0 v i su a l s :  1 >  George 2 >  Th e 
man 3 >  I nk pudd l e 4 >  Bubb l es 5 >  Museum 6 > D i nosau r 
7 >  The c r ash 8 >  Le t t e r  9 >  Sp ace sh i p  1 0 > Parachu t e . 
Concept Bu i l d i n g 
Have y ou e v e r  go t t e n  a l e t t e r  i n  t h e  ma l l ?  Do you 
wr l t e and send l e t t e rs? Th i s  s t or y  l s  abou t a spec i a l  
l e t t e r  f or George . 
L i s t e n i ng Pu rpose 
L i s t e n  to f i nd ou t wh a t  George doe s  a f t e r  he rece i ves 
an i mpor t an t  l e t t e r . 
Read i ng a l oud 
Use v i su a l s C V > , p r e d i c t i on cues C P > , a n d  OPT I ONAL 
i n t e rspe rsed c omp r e h e n s i on qu e s t i on s  C * >  a t  i nd i ca t e d  
p o i n t s  du r i n g t h e  s t or y . No t e : Th e bes t  p l aceme n t  o f  
t h e  s t a r r e d  que s t i ons--du r i n g v s . a f t er t h e  
s t or y - - depends on t h e  n a t u r e  and s i z e o f  t h e  l i st e n i n g 
group . 
Th i s  l s  George . C V l > He l i v e d  w i t h  h i s  f r i end , 
t h e  man w i t h  t h e  y e l l ow h a t . C V2 >  Ge or ge was a good 
l l t l e  mon k e y , bu t h e  was a l ways c u r i ou s . 
George was a l one t h i s  mor n i n g ,  l ook i n g a t  a 
p i c t u r e  book , wh e n  t h e  doorbe l l  r an g . I t  was t h e  
ma i l man . • He r e  l s  a l e t t e r  f or y ou , •  h e  sa i d . • Pu t  l t  
on y ou r  f r i e n d "  s desk . He " 1 .1 r e ad i t t o  y ou wh en h e  
comes h ome . •  C * >  George was cu r i ou s . < P :  What do you 
t h i nk w i l l  h appen ? > I t  was n o t  o f t e n  t h a t  somebody 
wro t e  h i m .  Too bad h e  c ou l d  n o t  r e ad t h e  l e t t e r - -bu t  
maybe h e  c ou l d  wr i t e one h i mse l f !  
George sa t on t h e  f l oor w i t h  h i s  p ap e r  and pen . 
Th e p e n  n e e ded i n k ; George wou l d  h a v e  t o  f i l l  l t .  He 
got a f u n n e l f rom t h e  k i t ch e n  and s t ar t ed pour i n g 
l n k • • •  bu t i n s t e ad o f  go i n g i n t o  t h e  p e n  t h e  i n k sp i l l ed 
a l l over and made a b i g  b l u e pudd l e on t h e  f l oor . C V3 >  
I t  was a n  awf u l  mess ! 
George h ad t o  t h i n k o f  some th i n g f as t ! C P :  Wha t  
w i l l  h e  probab l y  do? > Wh y , soap a n d  wa t e r , t h a t ' s  
wh a t  y ou c l ean w i t h !  From t h e  k i t ch e n  sh e l f  George go t 
a b i g  box o f  soap p owde r and p ou r e d  a l l t h e  powder o v e r  
t h e  i nk .  Th e n  h e  pu l l e d t h e  gard� n  h ose t h r ough t h e  
w i n dow , and spr a y e d  wa t e r on t h e  p owde r . ( * )  Bubb l es 
began t o  f orm , a n d  t h e n  some l a t h e r , and more l a t h e r , 
and mor e  l a t h e r ! C V4 > I n  n o  t i me t h e  who l e  room was so 
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f u l l o f  l a t h e r , t h a t  George had t o  escape i n  a 
h u r r y  • • •  George l eaped ou t t h e  w i n dow . 
Just t h e n a t ruck came r a t t l i n g  down t h e road . 
George J umpe d  aboard- -monk e y s  are good a t J ump i n g- - a n d  
rode i n t o  t own . Th e t ru c k  drove t o  a part o f  t own t h a t  
George h ad n e v e r  seen be f or e . A t  l as t  l t  s t opped i n 
f r on t  of a l arge bu i l d i n g .  I t  was a Museum . C VS >  
George d i d not k n ow  wh a t  a Museum was . He was cur i ou s . 
George wa l k e d  up t he st a i rs a n d  i n t o  a room f u l l of a l l 
sor t s  o f a n i ma l s .  At f i r st George was scared , bu t t h e n  
h e  n o t i c e d  t h a t  t h e y  d i d n o t  move . The y  we r e  n o t  
a l i v e ,  t h e y  wer e  stu f f e d  an i ma l s ,  pu t i n t o t h e  Museum 
so t h a t  e v e r y body cou l d  ge t a good l ook a t t h em .  
I n  t h e  n ex t  r oom Geor ge saw some th i n g so e n ormous 
i t  t ook h i s  bre a t h  away . I t  was a d i n osau r . C V6 >  
George was n o t  scared t h i s  t i me ; h e  k n ew i t  was n o t  
rea l . He l ooke d  a t  t h e  d i n osau r a n d  t h e n  a t  t he baby 
d i n osau r - - a n d  t h e n  he saw t h e  p a l m  t re e  f u l l  of nu t s . 
Geo r ge l i k e d  nu t s . He dec i de d  t o  c l i mb up t h e  
d i n os au r ' s  n eck t o  ge t t h e  nu t s .  George s t ar t ed t o  
pu l l ,  bu t t h e  nu t s  wou l d  n o t  come o f f -- George d i d n o t  
k n ow t h e y  we r e  n o t  rea l e i t h e r . H e  pu l l ed h arde r  and 
harde r , t h e  t r e e  began t o sway • • .  CRASH ! !  Down came t h e  
t r e e  on t h e  d i nosaur " s  head , down came t h e d i nosau r , 
and down c ame George ! C V7 > C * >  Gu ards came rush i n g I n .  
Th e y  f ou n d  George and brough t h i m t o  Pro f e ssor W i seman 
who was t h e  d i r e c t or of t he Mu seum . Prof e ssor W i seman 
was t e rr i b l y angr y . • tock t h a t  n au gh t y  mon k e y  up r i gh t  
awa y ! •  h e  sa i d . 
George was carr i ed o f f i n  a c age . < * >  He was so 
ash amed h e  a l most w i shed h e  we r e  dead • • •  Su dde n l y  t h e  
door ope n ed . I t  was t h e  man w i t h  t h e  y e l l ow h a t ! 
• George ! • h e shou t ed .  • 1 t se ems y ou go t y ou rse l f  l n t o  
a l o t o f  t r oub l e  t oday , •  h e  c on t i nu e d . • Bu t  maybe th i s  
l e t t e r  h e r e  w i l l  ge t you ou t o f  i t .  I t " s  f r om  
Pro f e ssor W i seman ; h e  needs y o u r  h e l p  f or an 
exp e r i me n t .  I f ou n d  i t  on my de sk a t  h ome--bu t I 
cou l dn ' t f i n d YOU an ywh e r e ,  so I came over here t o  t a l k 
t o  t h e  Pro f e ssor . •  
And t h i s  l s  wh a t  t h e  l e t t e r sa i d :  < VS >  < Re ad t h e  
l e t t e r  t o  t h e  s t u de n t s . >  
" So y ou are Ge or ge ! •  Pro f essor W i seman sa i d .  • I f I h ad 
on l y  k n own  • . •  o f  c ou r se e v e r y t h i ng w i l l  be f org i v e n , I f  
you a r e  w i l l i n g t o  go . •  C P :  Wh a t  w i l l  George probab l y  
do? > 
Th e y  go t t h e  sma l l e s t  s i z e spac e su i t  f or George 
a n d  a l l t h e  o t h e r  t h i n gs h e  n e e de d  f oC' t h e  f l i gh t . 
Th e n  t h e y  t au gh t  h i m how t o  use t h e  e qu i pme n t .  Wh en 
ev e r y t h i ng was C' e ady , a t C'UCk dr ove up w i t h  a spec i a l  
t e l e v i s i on sc C' e e n  mou n t e d  on I t  t o  wa t ch t h e  f l i gh t . 
The y  a l l go t on a n d  weC' e  o f f t o  t h e  l aunch i n g s i t e .  
Th e y  ch e c k ed a l l t h e  con t C' o l s  o f  t h e  space sh i p , 
e spe c i a l l y t h e  l ev e C'  t h a t  ope n e d  t h e  dooC' . 
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Th e gr e a t  mome n t  h ad come . George wav ed goodbye 
a n d  we n t  aboard . C V9 >  Th e door was c l osed . Prof essor 
W i seman be gan t h e  c ou n t down : " F i v e ,  f ou r , t h r e e , two , 
o n e , go ! 11 
He p r e ssed t h e  bu t t on a n d  t h e  sh i p  r ose i n t o  t h e  a i r , 
s l ow l y a t  f i rs t , and t h e n  f as t e r  a n d  f as t e r ! The y  
c ou l d  s e e  George c l e ar l y  on t h e  T V  sc r e e n . Now t h e  
momen t  h a d  c ome f or George t o  ba l l ou t .  Pro f e ssor 
W i seman f l ash e d  t h e  s i gn a l . Th ey wa i t e d  
anx i ous l y  . . •  Geor ge began t o  mov e . Wou l d  h e  re ach t h e  
l e v e r  i n  t i me ? Th e r e - - h e  h a d  gr abbe d i t !  Th e door 
ope n ed- -h u r r ah - - Ge o r ge was on h i s  way ! 
Ou t o f  t h e  b l u e an ope n  p arachu t e  c ame f l oa t i n g 
down t o  e a r t h . C V 1 0 ) Th e t ru c k  race d o v e r  t o  t h e  spot 
we r e  George wou l d  l an d . Pro f e ssor W i seman h u n g  a b i g 
go l d  meda l arou n d  
George ' s  n e c k  • 11 We are a 1 l so p rou d of y ou George , 11 
sa i d  t h e  man w i t h  t h e  y e l l ow h a t . " I  t h i n k t h e  wh o l e  
wor l d  l s  p r ou d  o f  y ou t oday . "  I t  was t h e  h app i es t  day 
l n  George ' s  l i f e .  
Quest i on i ng 
L i t e r a l compreh e n s i on qu est i on s : 
1 .  * Wh a t  d i d t h e  ma i l man t e l l George t o  do w i t h  t h e  
l e t t e r? 
2 .  Was George ab l e  t o  c l ean up t h e  mess? How do y ou 
k n ow? 
3 .  * Wh y  d i d t h e  d i n osau r d i sp l ay f a l l down ? 
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4 .  * Wh y d i d the gu ards pu t George i n  a c age ? 
5 .  Wh a t  d i d George h a v e  t o  do t o  ge t ou t o f  t h e  space 
sh i p ? 
I n t e rp r e t i v e compr eh e n s i on qu e s t i on s : 
1 .  * Wh y  do y ou t h i nk George t h ou gh t  t h e  soap wou l d  
h e l p? 
2 .  Wh y d i d George go t o  t h e  Mu seum? Wh a t  sh ou l d  h e  
r e a l l y  h a v e  be e n  do i ng? 
3 .  Wh y do you t h i n k t h e  Sc i e n t i s t s  n e e d  George ?  
4 .  * D o  you t h i nk George was p r oud o f  h i mse l f  a f t e r t h e  
f l i gh t ?  Wh y do y ou t h i n k so? 
Cr i t i ca l  compreh e n s i on que s t i on s : 
1 .  Wh a t  do y ou t h i n k George d i d t h a t  was good a n d  
wh a t  d i d h e  d o  t h a t  was bad? 
2 .  Wh.a t wou l d  y ou h a v e  t o  do t o  bec ome a sc i e n t i st ? 
Rec i t at i on 
Have one o f  t h e  s t u de n t s  qu i c k l y r e t e l l t h e  s t or y . 
Lead s t uden t s  t o  v e rba l i z e t h e  l esso n s  l ea r n e d  by 
George . 
SLA Lesson Numb e r  S i x  
CUR I OUS GEORGE FL I ES A K I TE 
Ma t e r i a l s 
A copy o f  t h e  s t ory and 8 v i su a l s :  1 >  George 2 >  The 
man 3 >  Ba l l 4 >  Bu n n y  h ou se S >  George h o l d i ng t h e  
baby bun n y  6 >  K i t e  7 >  He l i cop t e r  8 >  Bun n y  w i th 
carrot . 
Con cept Bu i l d i ng 
Hav e y ou e v e r  f l own a k i t e ?  De sc r i be wh a t  i t  f ee l s  
l i k e . < D i scuss i on >  L i s t e n  t o  f i n d ou t wh a t  adv e n t u r e s  
George w i l l  have w i t h a k i t e .  
Read i ng a l ou d  
Use v i su a l s  C V > , p r e d i c t i on c u e s  < P >  a n d  OPT I ONAL 
i n t e r sp e r se d  que s t i on s  < * >  a t  i n d i c a t e d  p o i n t s  du r n l g  
t h e  s t or y . No t e : Th e be s t  p l aceme n t o f  t h e  s t arred 
que s t i ons- - du r l ng v s . a f t e r the s t or y - - de p e n ds on the 
n a t u r e  a n d  s i z e o f  the l i s t e n i n g group . 
Th i s  l s  George . C V l > He l i v e s  i n  t h e  house o f  t h e  
man w i th t h e  y e l l ow h a t . C V2 >  George i s  a l ways a 
cur i ou s l i t t l e  mon k e y . M I  h a v e  t o  go ou t  n ow , • sa i d  
t h e  man . M Be a good l i t t l e  mon k e y  u n t i l I come back . 
Have f u n  and p l ay w i t h  your n ew ba l l ,  bu t do n o t  be t oo 
cur i ous . M 
Geor ge had a l ot o f  f u n  p l ay i n g w i t h  h i s  new ba l l .  
C V3 >  He c ou l d  do l ot s  o f  t r i c k s . Bu t - -bu t we r e  d i d  
t h e  ba l l go? I t  r o l l e d i n t o  t h e  o t h e r  room . Ge orge 
ran a f t e r  i t .  Th e r e  was a b i g  w i n dow i n  t h e  room . Ou t 
t h e  w i n dow George c ou l d  see a t i n y h ou se i n  a b i g 
gar de n . George was cur i ou s . Wh o c ou l d  l i v e  i n  a h ou se 
t h a t  was so l i t t l e ? C P :  Wh a t  do y ou t h i nk w i l l  be i n  
t h e  h ouse ? > George h a d  t o  f i n d ou t , so h e  c l i mbed ou t 
t h e  w i n dow , and down t o  t h e  b i g  gar de n . Now th a t  he 
was over the h i gh wa l l he c ou l d  s e e  t h e  l i t t l e  h ouse 
we l l .  And wh a t  d i d h e  see ?  A b i g  wh i t e bu n n y  and l ot s  
o f  l i t t l e  bu n n i es !  C V4 >  Geo r ge l ook e d  and l ooke d . 
Bu n n i es we re some t h i n g n ew t o  h i m .  How f u n n y  t h e y  
we r e ! < * >  
Th e b i g  bu n n y  was M o t h e r  Bu n n y . Sh e was as b i g  as 
George . Bu t the l i t t l e  bu n n i e s we r e  so l i t t l e  t h a t  
George wan t e d  v e r y  mu ch t o  h o l d  on e . George pu t h i s  
h a n d  i n  a n d  t ook ou t a baby bu n n y . Wh a t  fun i t  was t o  
h o l d  a baby bu n n y ! C VS >  Th e bu n n y  d i d n o t  seem t o  
m i n d .  I t  sa t i n  George ' s  h a n d , o n e  ear up and o n e  ear 
down and l ook e d  a t  Geo r ge , a n d  George l ook ed back at 
i t .  Geo r ge wan t ed to p l ay a game w i t h  the bu n n y . He 
de c i ded they sh ou l d  p l ay ge t the Bu n n y . George pu t t h e  
bu n n y  down . George c ou n t e d a n d  wa i t e d . The n  George 
l ook ed up . Bu t we r e  was t h e  bu n n y ?  George l ook e d  f or 
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i t  h e r e , and h e  l ooked f or i t  t h e r e . He cou l d  n o t  f i n d 
i t .  He was wor r i ed .  George sa t down . He had bee n  a 
bad l i t t l e  mon k e y . < P :  Wha t w i l l  George probab l y  do 
now? > Wh y was h e  so cur i ou s? N ow h e  c ou l d  n o t  pu t t h e  
bu n n y  back w i t h  i t / s mo t h e r . 
M o t h e r  Bu n n y - - George l oo k e d  up . Wh y ,  that was I t !  
Mo t h e r  Bun n y  c ou l d  h e l p  h i m .  < * >  Ge orge t ook some 
s t r i n g f rom t h e  sh e d  i n  the gar de n  a n d  we n t  back t o  the 
bu n n y  hou se . George l e t Mo t h e r  Bu n n y  ou t and pu t the 
s t r i ng on h e r . She k n ew wh a t  t o  do . Away sh e we n t  
w i t h  h e r  h e ad down a n d  h e r  e a r s  u p . Th e n  Mot her Bunny 
s t oppe d . Sh e saw some t h i n g a n d  Geor ge saw i t  t oo .  
Some t h i n g wh i t e t h a t  l ooke d  l i k e  a bu n n y  t a l l was 
s t i ck i n g ou t of a h o l e i n  t h e  grou n d . George go t ho l d  
o f  t h e  l i t t l e  wh i t e t a l l and pu l l e d .  I t  was t h e  baby 
bu n n y ! Th e y  a l l ran back t o  t h e  bun n y  h ouse , and 
George l e t t h em i n .  He was g l ad the baby bu n n y  was 
back wh e r e  i t  sh ou l d  be , an d n ow h e  wou l d  go h ome 
t oo .  < * > 
Ge orge c l i mbed back ove r  t h e  garden wa l l .  B i l l  
was t h e r e  w i t h  h i s  k l  t e . < V6 >  " I  c a n  sh ow you how h i gh 
my k i t e can f l y , "  B i l l  sa i d .  B i l I pu t h i s  b i k e up near 
a t r e e  and o f f t h e y  ran . Th e r e  was a l ot o f  w i nd that 
day , and t h a t  was J us t  wha t  t h e y  n e e de d . George 
wa t ch e d  B i l l  f l y  t h e  k i t e v e r y  h i gh .  F i n a l l y  B i l l  
sa i d ,  " We sh ou l d  go h ome now . I w i l l  t ak e  you on my 
b i k e .  You wa i t  h e r e  w i t h  t h e  k i t e . "  Wh i l e he wa i t ed , 
Ge orge l ook e d  a t  t h e  k i t e .  He was c u r i ou s . He l e t t h e  
s t r i n g g o  a l i t t l e ,  t h e n  a l i t t l e  mor e , t h e n  a l i t t l e  
more . Wh en B i l l  c ame back t h e r e  was n o  George and no 
k i t e .  He l ooked up . The r e  t h e y  wer e , way up i n the 
sky ! B i l l  h a d  t o  ge t h e l p  f as t . He wou l d  go t o  the 
man w i t h  the y e l l ow h a t . < * >  < P : What c ou l d  the man 
do? > 
A l l th i s  t i me t h e  w i n d  t ook t h e  k i t e up an d George 
w i t h  I t .  I t  was f u n  t o  f l y  a r ou n d  i n  t h e  sk y . Bu t 
wh e n  George J ok e d  down , t h e  f u n  was gon e . H e  was up 
way t oo h i gh and d i d n o t  l i k e  i t  a b i t . How cou l d  he 
ge t down ? E v e n  mon k e y s  cou l d  n o t  J ump f rom t h e  sk y . 
George was scared . Wh a t  i f  h e  n e v e r  go t back ? Oh , he 
wou l d  never be cur i ou s  aga i n  l f  on l y  h e  c ou l d  ge t down ! 
Hmmmmmmm Humrnmmmm Wh a t  was t h a t ?  I t  was a h e l i cop t e r . 
< V7 >  And i n  t h e  h e l i c op t e r , was t h e  man w i t h  t h e  
y e l l ow h a t ! Down f r om the h e l i c op t e r  c ame a l ong l i n e . 
George go t a h o l d  o f  i t  and t h e  man pu l l ed h i m up . " I  
am so h appy t o  h a v e  y ou back ,  George , "  sa i d  t he man . " I  
was scared a n d  I ' m su r e  y ou we r e  scared t oo .  I know 
y ou w i l l  n o t  wan t t o  f l y  a k i t e aga i n  f or a l on g , l on g  
t i me . "  
" Hu r r ah ! 0 sh ou t e d  B i l l  wh e n  h e  saw t h a t  Ge or:'ge an d 
t h e  k i t e we r e  sa f e . Th e n  B i l l  t ook Geor:'ge by t h e  hand 
a n d  t h e y  we n t  i n t o  the garde n . " He r e  i s  o n e  o f  my baby 
bu n n i e s , " sa i d  B i l l ,  0 You can h a v e  i t  George . "  George 
t ook i t  i n  h i s  h a n ds a n d  he l d  i t  up . I t  was H I S  bu n n y  
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n ow . He wou l d  t ak e  i t  home w i t h  h i m .  A n d  t h a t  l s  J u s t  
wh a t  h e  d i d .  C VS >  
Qu e s t i on i ng 
L i t e r a l c omp r eh e n s i on qu e s t i on s : 
1 .  * From h i s  w i n dow wha t  d i d G e o r ge s e e  i n  t h e  garde n ?  
2 .  Wha t  game d i d George p l ay w i t h  t h e  mon k e y ?  
3 .  * Who f ou n d  t h e  m i ss i ng bu n n y ?  
4 .  * Wh e n  B i l l  came back w i th h i s  b i k e ,  wh e r e  we r e  
George and t h e  k i t e ?  
5 .  Te l l  h ow George go t down ou t o f  t h e  s k y . 
I n t e rp r e t i v e c omp r e h e n s i on qu e s t i on s : 
1 .  Wh a t  sh ou l d  George have don e  w i t h  t h e  baby bu n n y ?  
2 .  * Wh y c ou l d  Mo t h e r  Bun n y  h e l p  Ge or ge ?  
3 .  Wh y  do y ou suppose George l e t t h e  s t r i n g ou t on 
the k i t e ? Wh a t  m i gh t  h a v e  h app e n e d  i f  he h ad not 
l e t t h e  s t r i n g ou t ?  
4 .  Wh y do y ou t h i n k B i l l  we n t  t o  t e l l t h e  man w i t h  
t h e  y e l l ow h a t ?  
Cr i t i ca l  c omp r eh e n s i on qu e s t i on s : 
1 .  Wh a t  p a r t s  o f  t h i s  s t or y  c ou l d  r e a l l y  h app e n ?  
Wh a t  p ar t s  a r e  mak e be l i e v e ?  
2 .  Desc r i be a t i me wh e n  G e o r ge was bad . Descr i be a 
t i me wh e n  George was good . 
Rec i t a t i on 
Lead t h e  ch i l dren t o  qu i ck l y  r e t e l l t h e  s t or y . Gu l de 
t h em t o  verb l l i z e  t h e  l essons l e ar n e d  b y  George . 
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APEN D I X  B 
I ns t ruc t or ' s  Gu l de  
Th e S t ruc t u r e d  L i s t e n i n g Ac t i v i t y < SLA > mode l 
l esson p l an f or i mprov i n g l i s t e n i n g c omp r eh e n s i on l s  
base d on p r i n c i p l e s f r om e f f e c t i v e r e ad i n g  
c omp r eh e n s i on p r ogr ams . < ex .  Con c e p t bu i l d i n g ,  se t t i n g 
purpose , qu e s t i on i ng ,  e v a l u a t i on ,  r ec i t a t i on ,  e t c . > 
Wh e n  p r epar i n g t o  t each a n  SLA mode l l esson , 
exp l a i n  t o  t h e  s t u de n t s  t h a t  t h e  p u r pose o f  t h e  
ac t i v i t y i s  t o  l i s t e n t o  f i n d ou t . Exp l a i n  t o  t h em 
t h a t  i t  l s  an i mpor t an t  t i me c a l l e d l i s t e n i n g t i me . 
The n  be g i n a l esson w i t h  t h e  f i r s t  s t ep o f  t h e  f i v e 
s t ep p l an :  
Th e S t ruc t u r e d  L i s t e n i n g A c t i v i t y mode l I n c l ude s  5 
seque n t i a l s t ep s . You w i l l  be g i n w i th :  
S t ep 1 .  Concep t bu i l d i n g .  
You w i l l  i n t rodu c e  y ou r  passage b y  r e l a t i n g t h e  con t e n t  
t o  t h e  s t u de n t s '  bac k gr ou n d  exp e r i e n c e s . Gu l de them t o  
r e c a l l e v e n t s  t h a t  w i l l  h e l p  t h em be t t e r u n de r s t and t h e  
t ex t . ( Qu e s t i on s  f or t h i s  s t ep are i n c l u de d . l o  the 
l esson p l an mode l s . > 
S t ep 2 .  L i st e n i ng Purpose . 
Be f ore y ou be g i n w i t h  t h e  p assage , y ou mu s t  g i v e  the 
s t u de n t s  a purpose f or l i s t e n i n g .  < Th i s  l s  i n c l uded i n  
t h e  l esson p l an mode l s . > 
S t ep 3 .  Read i n g  or Te l l i ng t h e  Passage . 
V i su a l a i ds :  Wh i l e t e l l i n g t h e  s t o r y , use severa l 
v i su a l a i ds t o  h e l p  s t u de n t s  f o l l ow t h e  t ex t , f ocus 
a t t e n t i on ,  and r e i n f o r c e  c o n c e p t s . < Th e se are prov i de d . 
Th e y  a r e  numb e r e d  and mark e d  l n  t h e  s t or y  copy as C V > . 
Pre d i c t i on cues : A t  k e y  p o i n t s  t h r ou gh ou t t h e  passage 
are i n c l uded p r ed i c t i on cu e s  t o  gu i de s t u de n t th i n k i n g 
a n d  ma i n t a i n  ;_he i r  a t t e n t i on a n d  a c t i v e i n v o l v emen t .  
Th e s e  cues m i gh t  i n c l ude qu e s t i on s  l i k e : • wh a t  w i l l  h e  
d o  n ow? " Wh a t  d o  y ou t h i n k w i l l  h appe n  n ex t ? •  < These 
cues are a l r e ady i n c l ude d  i n  the s t or y  t ex t  and are 
mar k e d  < P > . 
S t ep 4 .  Que s t i on i ng .  
You w i l l  use 3 l e v e l s  o f  qu e s t i on s  t o  gu i de ,  d i scuss , 
and e v a l ua t e  s t u de n t s '  l i s t e n i n g c omp r eh e n s i on .  
Prov i de d  i n  t h e  l e sson p l an s  a r e  a ba l a n c e  o f  i mpor t an t  
l i t e r a l , i n t e rpr e t i v e ,  a n d  c r i t i c a l  c ompreh e n s i on 
qu e s t i on s . Th ese qu e s t i on s  c a n  be i n t e rspersed < marked 
w i t h * i n  t h e  t ex t > or p o s t p o n e d  u n t i l the passage l s  
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c omp l e t ed .  Wh e n  i n t er spersed t h e  qu e s t i on s  se r v e  as 
add i t i ona l t h i n k - l i n k s  and a t t e n t i on cue s .  Pos t p o n e d  
qu e s i t ons can b e  u se d  f or t each e r  e v a l u a t i on ,  s t u de n t s ;  
se l f  mon i t or i n g a n d  e v a l u a t i on ,  a n d  a s  s t i mu l i f or 
add i t i on a l d i scu ss i on and c l ar i f i ca t i on .  
NOTE : Th e be s t  p l aceme n t  o f  t h e  s t a r r e d  
qu e s t l ons- - du r i n g v s . a f t e r  t h e  s t or y - - depe n ds on t h e  
n a t u r e  a n d  s i z e o f  t h e  l i st e n i n g gr oup . 
S t ep 5 .  Rec i t a t i on .  
You w i l l  gu i de t h e  ch i l dr e n  t o  summar i z e t h e  passage . 
Have t h em r e t e l l or e l abor a t e on i de as . 
Fo l l ow t h e  l e ssons p l an s  as e x ac t l y  as p oss i b l e .  
Con c e p t  bu i l d i n g a n d  qu e s t i on i n g w i l l  dep e n d  on stude n t  
backgr ound a n d  exper i e n c e , an d gu i da n c e  f r om t h e  
i n s t ru c t or . 
S t ude n t s  sh ou l d  be grou p e d  on a r u g  o r  t h e  f l oor 
I n  f ron t o f  t h e  i ns t ru c t or at t h e  t i me of e ach l e sson . 
A t  t h e  e n d  o f  e ach l e sson , wr i t e a br i e f summary 
o f  h ow t h e  e x c e r l se p r ogresse d . Was t h e  p l an 
e f f e c t i ve? How d i d t h e  ch i l dr e n  r e sp o n d? A r e  t h e y  
r e sp on d i ng mor e  w i t h  e ach l e sso n ?  N o t e an y changes you 
s e e  occurr i n g .  
THANK YOU ! ! 
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